
 

RDG 8123 Supporting the Middle Level Literacy Learner – Revised Spring 2014 1 

 

 

MISSISSIPPI STATE UNIVERSITY 

COLLEGE OF EDUCATION 

 

DEPARTMENT of CURRICULUM, INSTRUCTION, and SPECIAL EDUCATION 

COURSE SYLLABUS 

 

Course Prefix & Number:  RDG 8123 

 

Course Title: Supporting the Middle Level Literacy Learner 

 

Credit Hours: Three (3) semester hours 

 

Type of Course: Lecture 

 

Catalog Description:   Planning and adapting instruction for middle level students who 

struggle with literacy achievement. 

 

College of Education Conceptual Framework:  

The faculty in the College of Education at Mississippi State 

University are committed to assuring the success of students and 

graduates by providing superior learning opportunities that are 

continually improved as society, schools, and technology change. 

The organizing theme for the conceptual framework for the 

College of Education at Mississippi State University is 

educational professionals - dedicated to continual improvement of 

all students’ educational experiences. The beliefs that guide 

program development are as follows:  

1. KNOWLEDGE - Educational professionals must have a deep 

understanding of the organizing concepts, processes, and attitudes 

that comprise their chosen disciplinary knowledge base, the 

pedagogical knowledge base, and the pedagogical content 

knowledge base. They must also know how to complement these 

knowledge bases with the appropriate use of technology.  

2. COLLABORATION - Educational professionals must continually seek opportunities to work 

together, learn from one another, forge partnerships, and assume positions of responsibility.  

3. REFLECTION - Educational professionals must be willing to assess their own strengths and 

weaknesses through reflection. They must also possess the skills, behaviors, and attitudes 

necessary to learn, change, and grow as life-long learners.  

4. PRACTICE - Educational professionals must have a rich repertoire of research-based 

strategies for instruction, assessment, and the use of technologies. They must be able to focus 

that array of skills on promoting authentic learning by all students or clients, while exhibiting an 

appreciation and commitment to the value and role of diversity.  
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Course Objectives: 

 

1. Identify, select, use, and interpret a variety of literacy assessment tools and strategies 

appropriate for middle grades students (CFPO1, 2, 6, 7; InTASC 2, 4-8; AMLE 2, 4) 

2. Use results of assessments to design and adapt instruction to meet the needs of individual, 

diverse learners in middle grades classrooms (CFPO 10, 11; InTASC 6, 7, 8; AMLE 2, 4) 

3. Develop and conduct assessments that involve multiple indicators of learning progress 

(CFPO 1, 4, 6, 7; InTASC 5, 6; AMLE 2, 4) 

4. Reflect on one’s practice to improve instruction and other services to students (CFPO 8; 

InTASC 9; AMLE 5) 

5. Understand how contextual factors in the school, community, and society can influence 

student learning and reading (e. g. rurality, grouping, school programs, assessment, 

poverty, etc.) (CFPO 3. 10. 14; InTASC 1, 3; AMLE 1, 3) 

6. Understand the nature and multiple causes of reading and writing difficulties (CFPO 8, 

12, 13, 14; InTASC 2,7; AMLE 2, 4) 

7. Communicate with professionals and paraprofessionals in assessing student achievement 

and planning instruction, and observe, monitor, and support paraprofessionals to support 

children’s literacy learning (CFPO 5, 9, 10; InTASC 3, 10; AMLE 4, 5) 

8. Involve parents in cooperative efforts and programs to support students’ reading and 

writing development in middle grades classrooms (CFPO 2, 9; InTASC 10; AMLE 1, 3) 

9. Understand the literacy requirements for students grades 4-8 established by the Common 

Core State Standards (CFPO 3, 12, 14; InTASC 4, 7; AMLE 2, 4) 

10. Adapt instruction to meet the needs of diverse middle grades learners to accomplish 

literacy and content area learning goals (CFPO 3, 4; InTASC 1-3; AMLE 1, 2, 4) 

11. Possess multiple strategies for supporting struggling readers and writers in middle grades 

literacy and content area classrooms (CFPO 1, 2, 10, 11, 14; InTASC 4, 5; AMLE 2, 4) 

12. Understand, respect, and value cultural, linguistic, and ethnic diversity (CFPO 2, 6; 

InTASC 2, 9; AMLE 3, 5) 

13. Use multiple indicators to determine effectiveness of the literacy curriculum (CFPO 6; 

InTASC 6; AMLE 2, 4) 

14. Select appropriate technological resources to support learning for students who struggle 

with literacy achievement CFPO 7, 11; InTASC 5, 7, 8; AMLE 2, 4) 

 

Topics to be Covered: 

 

� Understanding, Developing, Adapting, and Interpreting Literacy Assessments to 

Assess Struggling Literacy Learners (9 hrs.) 

1. Reading inventories 

2. Running records 

3. Phonics and phonemic awareness assessments 

4. Fluency assessments 

5. Comprehension assessments 

6. Concepts About Print 

7. Sight word lists 

8. Writing rubrics 

9. Writing assessments 
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� Interpreting Standardized Tests to Improve Teaching and Learning (3 hrs.) 

� Using Reflection to Strengthen Teaching Practice and Create a Classroom 

Environment Supportive to All Learners (3 hrs.) 

� Understanding Struggling Readers and Writers (9 hrs.) 

1. Developmental differences 

2. Contextual influences on student progress 

3. Literacy learning in rural schools and communities 

4. Impact of culture, race, and class on differences access to literacy 

5. Using assessments to understand learning differences 

6. Understanding linguistic variation (e.g., second-language learners, speakers of 

dialects other than Standard English) 

� Understanding the Literacy Requirements Defined by the Common Core State Standards 

(3 hrs.) 

1. Literacy requirements for grades 4-8 

2. Literacy requires for science, social studies, and technology in grades 4-8 

3. Implications for students who struggle with literacy 

� Adapting Teaching to Meet the Needs of Struggling Literacy Learners (12 hrs.) 

1. Differentiating instruction 

2. Expanding opportunities to read 

3. Developing a classroom environment that allows for differentiation and 

supportive of students who struggle with literacy achievement 

4. Developing instruction around student strengths, interests, needs 

5. Reflecting on lesson plans and curriculum to adapt and improve instruction  

6. Communicating and collaborating with other professionals and families to 

provide meaningful instruction for middle level students who struggle with 

literacy achievement 

7. Evaluating literacy programs 

8.  

� Locating and Evaluating Technology to Support Student Literacy Achievement (6 hrs.) 

1. Using technology to conduct assessments 

2. Evaluating reading and writing software  

3. Evaluating “test prep” programs and websites 

4. Locating differentiated reading materials using LEXILE and MAGNOLIA 

5. Using web resources to support student engagement with reading and writing 

and literacy collaboration  

 

Required Texts: 

 

Allington, R. (2011) What really matters for struggling readers: Designing research-based 

programs.  Boston, MA: Allyn & Bacon. 

 

Beck, I., McKeown, M., Kucan, L. (2008). Creating robust vocabulary. New York: Guilford 

Press. ISBN-13: 978-1593857530 

 

Beers, K. (2002). When kids can’t read: What teachers can do. Portsmouth, NH: Heinemann. 

ISBN-13: 978-0867095197 
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McKenna, M., Stahl, K. (2009). Assessment for reading instruction (2nd ed.). New York: 

Guilford Press. ISBN-13: 978-1606230350 

 

Robb, L. (2010). Teaching reading in middle school: A strategic approach to teaching reading 

that improves comprehension and thinking (2nd ed.). New York: Scholastic. ISBN-13: 

978-0545173551 

 

Methods of Instruction: 

 

Students in the course will be serving as the teacher of record in a 4-8 classroom. All course 

assignments will be drawn from responsibilities associated with the full-time teaching position. 

This course is a 100% web-delivered course.  Instruction will be delivered through a 

combination of online meetings, lectures, videos, and projects. Collaboration will be facilitated 

through the use of video conferencing, discussion boards, and collaboration software. 

 

Suggested Student Activities: 

 

• Implementing Literacy Assessments (50 pts.):  Students will implement and interpret a 

variety of literacy assessments appropriate for middle level learners, including web-based 

assessments. Select four assessments from the McKenna / Stahl book (one should be an 

interest inventory). Provide reasons for your selection. Assess 3-5 students per 

assessment (can assess up to an entire class if that makes sense for your need). You will 

turn in a paper for this assignment, including a rationale for giving each assessment, 

student work sample for each assessment (case study student), analysis of data collected, 

and reflection on its use to plan instruction. (Course Objectives: 1, 2, 3, 9) 

• Case Study (100 pts.): Students will complete a case study of an individual struggling 

literacy learner. Your case study will include information from the assessments above, 

interpretation from test score information you find in the cumulative folder for your case 

study student (look for prior reading scores), lesson plans used with the student (can be 

those shared for assignment below), and so forth. A complete overview and rubric for 

scoring will be provided for the case study, which is a cumulative project you will work 

on throughout the semester. (All Course Objectives) 

• Write, Teach, & Reflect on a Series of Lessons (100 pts.): Students will write, teach, 

and reflect on a series of lessons, including technology infusion (2 lessons each - 

comprehension, vocabulary, writing, fluency, spelling/phonics).  (Course Objectives: 1, 

2, 3, 4, 6, 9, 10, 11, 13, 14) 

• Teaching Journal and Weekly Reflection (30 pts.): Students will keep a weekly 

teaching journal, reflecting on their teaching of literacy (weeks 1-10, 3 pts each week). 

(All Course Objectives) 

• Common Core State Standards Submission (20 pts.): Students will locate and evaluate 

appropriate web resources for teaching the standards, sharing resources and how they can 

be used for an assigned standard area. (Course Objectives: 9, 11, 13, 14) 
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Honor Code: 

 

All students are expected to adhere strictly to the MSU Honor Code.  Review the entire honor 

code at the following website:  http://www.honorcode.msstate.edu/pdf/honor-code.pdf  

 

The Mississippi State University honor code is as follows:  

 

As a Mississippi State University student I will conduct myself with honor and integrity at 

all times. I will not lie, cheat, or steal, nor will I accept the actions of those who do. 

 

Mississippi State University’s policies on academic honesty are strictly adhered to in the course. 

The university holds academic misconduct as a serious and punishable infraction. University 

Academic Misconduct polices may be found in the Bulldog Handbook, available from the 

Student Association and online: http://www.honorcode.msstate.edu/pdf/honor-code.pdf. 

 

Technology: 

 

Due to the fact that this course is offered online, technology will play a key integral role in this 

course.  All communication, delivery of instruction, and assessment will be conducted with the 

use of online resources. 

 

Technical Support Information 

Technical support is available should you encounter any technological problems while enrolled 

in this online class. If you need assistance, information is available at the AOCE website under 

Academic Outreach, then Student Resources or go directly to http://www.aoce.msstate.edu/SRC/    

AOCE Technological support: 662.325.8374 

If you are unable to resolve your problems through these resources, please contact AOCE’s 

Technology Office at tcraven@aoce.msstate.edu for immediate assistance.  

 

 

Computer/Technology Requirements 

• Computer with High Speed Internet Access via DSL or equivalent broadband 

connectivity option (traditional dial-up Internet services do not provide adequate 

support to the technologies used within the course) 

• Required Browser: Mozilla Firefox (Version 3 or higher); verify that your browser is 

supported by using the Check Browser feature in MyCourses 

• Download the latest version of Adobe Acrobat Reader; this can be downloaded at 

http://get.adobe.com/reader/otherversions/ 

• Download Adobe Media 

• Download Adobe Flash 

• Download Shockwave Flash  

• Download or upgrade to the latest version of Java  

• Download Quicktime Player; this can be downloaded at 

http://www.apple.com/quicktime/download/  

• Download the “Lockdown Browser” in order to complete assessments  

• All Pop-Ups must be turned OFF when using MyCourses  
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• To check your Browser, click on “Check Browser” in the top right corner of the 

course listings page after you log in to MyCourses. You must have a GREEN check 

on each item listed BEFORE beginning your course.  

• Access to a video camera. Some assignments will be recorded and submitted. 

• Frequent access to a document scanner.  You will need to be able to scan documents 

and send them to the instructor as a PDF. 

• Frequent access to a digital camera. You will need to be able to take digital pictures 

of the results of most of the class activities then submit them to the instructor as 

jpeg. 

 

Diversity: 

 

Diversity among classrooms, teachers, and students will be discussed in this course.  Students 

will examine materials for appropriateness to use with diverse learners. 

 

Disability: 

 

All necessary accommodations will be made for any documented disability. Contact disability 

services at 325-3335 or visit the Student Support Services website or office for more 

information.  

 

Field Component: 

 

This course is taught concurrently with the MAT-M internship.  Students will base assignments 

for this course on their daily teaching responsibilities drawn from the middle level classroom for 

which they are teacher of record. 

 

Evaluation of Student Progress: 

 

Grades will be determined based primarily on the criteria established in the individual rubrics 

and criteria for each assignment.  In general, a B represents very strong, thorough, complete 

work of the sort that’s likely to get you hired by a school principal.  An A represents the quality 

of work I’d expect from teachers I’d want for my very own children. A C represents solid work 

of an “average” teacher. Below a C is not a passing grade.  This course uses a seven-point 

grading scale. 

 

Grading Scale: 

 300-279, (93-100%) – A 

 252-278 (84-92☺ = B 

 228-251 (76-83%) = C 

 207-227 (69-75%) = D 

 206 and below (68% and below) = F 

 

COURSE ASSIGNMENTS/ACTIVITIES 

Literacy assessments   50   

Case study     100 
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Comprehension lessons  20 

Vocabulary lessons   20 

Fluency lessons   20  

Writing lessons    20 

Spelling/phonics lessons  20 

Teaching journal/reflection  30 

CCSS Submission    20 

 

Total     300 

 

CLASS ETIQUETTE: 

 

Here are some basic rules for online instruction: 

1. Remember that you are not exchanging ideas with a computer but with people. 

2. Remember to use upper and lower case letters when typing. Typing using all caps means 

you are shouting. That is usually not received well. 

3. Discussions and debates should remain calm. Say only what you would say if face to face 

with that person. Being an educated person means you can disagree with someone 

without becoming angry. We are here to share ideas and to help each other see things in a 

different way. 

4. Respect others’ privacy. Do not forward a personal message sent to you. 

5. Be conservative in forwarding anything to others. Make sure it is relevant to the 

discussion. 

6. Be considerate of others’ time. 

7. Be forgiving of others’ mistakes. Some individuals may be less experienced than you are. 
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