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 EPY 8703 
Introduction to School Psychology 

Course Syllabus 
Fall 2015, Allen 256 

 
Instructor:  Carlen Henington, PhD NCSP  
Class/classroom:  Mondays 6:00 pm – 8:50 pm  / 268 Allen Hall  
Office:  546 Allen Hall   
Office Hours:  Mon 10 am - 1 pm, Fri 12 noon – 2 pm; by appointment   
Credit:  3 semester hours  
 
 
Required Text:   
Fagan, T. K., & Wise, P. S. (2007). School psychology: Past, present, and future (3rd ed.). Bethesda, MD: National 

Association of School Psychologists. 
Power, T.J., & Bradley-Klug, K.L. (2006). Pediatric	  school	  psychology:	  Conceptualization,	  applications,	  and	  strategies	  

for	  leadership	  development	  (school-‐based	  practice	  in	  action).	  	  New	  York:	  Routledge.	  
	  
Recommended Texts: 
Harrison, P.L., &Thomas, A. (Eds.) (2014), Best Practices in School Psychology V. Bethesda, MD: National Association of 

School Psychologists.  
Merrell, K.W., Ervin, R.A., & Gimpel, G.A. (2006). School Psychology for the 21st Century – Second Edition. New York, 

NY: Guilford.  
 
Catalogue Description 
Two hours lecture, two hours field experience. A course covering the history, current objectives, organization and 
administration of school psychology combined with appropriate field experience. 
 
Course Description: 
This course provides an overview and introduction to the field of school psychology and advances the perspective of the 
school psychologist as a reflective decision maker and data-based problem solver. This introductory graduate course 
encompasses numerous topics including the historical development of the specialty; roles and functions of school 
psychologists; relationship to other specialties in psychology and education; graduate training and models of professional 
preparation; licensure and certification; diversity of practice settings; diversity of client populations served; breadth of 
research topics; and finally legal and ethical dilemmas facing school psychologists. The course includes an experiential 
component in which students are required to visit local schools and observe a variety of educational and psychological 
programs and practices. 
 
Instructional Objectives:   
1. To provide students with information concerning the role and function of school psychologists in a variety of 

settings. CFPO # 1, 2, 3, 4, 5, 6, 7, 10; NASP 2.10  
2. To provide students with the historical context of the development of school psychology as a profession and address 

current and future issues faced by professionals in the field. CFPO # 1, 2, 3, 4, 5, 6, 7, 10; NASP 2.10 
3. To provide students with information on how school psychologists interface with educational, medical, and 

community agency personnel. CFPO # 1, 9, 10, 12; NASP 2.6, 2.8 
4. To provide students with models and methods of assessment, intervention, and consultation that yield useful 

information in understanding and addressing the referral concerns of children in educational and related applied 
settings. CFPO #1, 3, 5, 6; NASP 2.1, NASP 2.2. 

5. To provide students with information concerning ethics as proposed by the American Psychological Association 
and the National Association of School Psychologists.  
CFPO # 1, 9; NASP 2.10 

6. To acquaint the student with state and federal guidelines concerning the practice of school psychology. CFPO #1, 9; 
NASP 2.10 

7. To acquaint the student with requirements of graduate preparation, evaluation, credentialing, and professional 
development required by accrediting bodies and professional organizations. CFPO #1, 9; NASP 2.10 
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8. To acquaint the student with multicultural aspects of the field of school psychology and related issues of diversity. 
CFPO #8; NASP 2.5 

 
Student Activities and Requirements:  
1. Complete all reading assignments before class discussion and lectures.  Readings from the required text and outside 

materials will be assigned.  Students are expected to become familiar with the MSU library and to obtain their own 
copy of the outside readings. 

2. Attendance and participation in all class meetings is required.  This class is a discussion-based course and, therefore, 
will require students to post a series of questions and/or discussion items to the class website to facilitate in class 
discussion. 

3. Complete field experience assignments with documented logs. 
4. Make all required class presentations and discussion leader postings. 
5. Complete exams. 
6. Maintain a portfolio containing all field experience records, logs, and assignments completed as part of the field 

experiences and project assignments and submit the portfolio by the assigned date.   
 
Course Format: 
This course will be conducted as a Lecture/Lab (i.e., “students receive structured units of information and accompanying 
material through direct contact with the instructor as well as receive supplemental instruction in a classroom/lab setting 
conducive to the practical application of relevant principles and concepts. (Lab hours divided by 2 must be greater than 
lecture hours)” p. 11 of the 2013-2014 Guide and Format for Curriculum Proposals developed by the MSU University 
Committee on Courses and Curricula).  Thus, this class is interactive rather than lecture-based.  It is imperative that students 
complete the required readings before coming to class. The degree to which you benefit from the course is highly dependent 
upon your participation in lecture and discussion.  The instructor reserves the option of using pop quizzes and other 
mechanisms to reinforce students’ preparation and participation.    
 
Syllabus: 
The syllabus is designed to serve as a general outline of the course.  There may be times when modifications need to be 
made to the course content (material added or reduced). At such times, the professor will give you advance notice of the 
changes. 
 
FIELD ASSIGNMENTS 
Students will complete field-based activities as part of the requirements of this course. 
Purpose: To familiarize the student with the role and function of school psychologists and other professionals in the 

public schools and to give the student an understanding of how other professionals view the role of school 
psychologists and to orient the new student to schools and the field of school psychology through four 
goal-directed activities:  (a) observations within the school environment, (b) interviews conducted with 
different professionals, (c) obtain knowledge about leaders in the field and your faculty, and (d) begin to 
build a foundational understanding of the role of educational support personnel as a collaborative team who 
assists in the learning process.  

 
Basic info: Each assignment will be accompanied by a handout describing the assignment and the grading criteria.  

Each of the following Field Assignments is worth 10% of your grade.   The grade across the required 
assignment will be collapsed into a single grade for I, II, and III.  

 
Field & Writing Assignments I (approximately 12 hours) School Psychologist Shadow Activity.  Orientation to school 
psychology:  (a) observation, and (b) interview. 
1. Each student will follow an upper level graduate student or a school psychologist for minimum of 12 hours across the 

semester (i.e., ½ day completed in Sept, ½ day completed in October, ½ completed in November). During this day, the 
student will keep a log (see lecture on logs) of the activities of the school psychologist and the log will be signed by the 
school psychologist.  Assignment to a school will be made in September. 

2. Each student will interview (see interview protocol) a school psychologist or upper level graduate student following a 
specified set of questions.  This will be written up as a report (see report writing lecture).  

3. Complete a summary report (see sample report) of your activities (1 page for each day of observations) and turn in all 
related work (notes, log, interview sheets).  The summary report (see report writing lecture) and the logs will follow a 
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specific format. 
 
Field & Writing Assignments II (Secondary Clinic Assignment) School Psychologist Shadow Activity.  Orientation to 
school psychology:  (a) observation, and (b) participate. 
1. Each student will be assigned as a secondary to a second, third, or fourth year graduate student by the Clinic Director. 

During this time, the student will keep logs of their activities that will be signed by the upper level graduate student.  
These assignments will be made in early September. 

2. Each student will interview a school psychologist or upper level graduate student following a specified set of questions 
(see interview) prior to beginning the case.  This interview will be writing up as a report (see lecture on report writing). 

3. Each student will complete a daily SOAP note (see lecture on SOAP notes) and log to be signed by the upper level 
graduate student and a summary report (see lecture on report writing) of your activities (1 page for each day of 
observations) and turn in your logs.  The summary report and the logs will follow a specific format. 

 
Field Experience III (approximately 3 hours) Classroom Observation/Interview Activity.  Orientation to educational 
psychology/education:  (a) observation, and (b) interview. 
1. Pick a grade Pre K-12 regular education classroom in your assigned school and observe the class activities in the 

classroom for a minimum of ½ hour using observation models (see class lecture) on three occasions (i.e., completed in 
Sept, October, November).  Repeat with a special education classroom.  The classrooms can be different across time.  
Each of these observations will be written up in a report (see lecture on report writing). 

2. Interview a school staff (e.g., teacher or administrator) in your assigned school using a set of questions to support your 
observations. This will be written up in a report (see lecture on report writing). 

3. Complete a log and a one-page summary report of your interview and observations for each grade level.  The log and 
summary report will follow a specific format. 

 
PROJECTS 
Students will complete a series of projects intended to further their knowledge and understanding of the field of school 
psychology.  Each project is worth 10% of your course grade 
 
Purpose: Students will participate in three major projects or activities throughout the semester in addition to the field 

experiences.  These activities will include a brief paper or oral presentations (with a power point 
presentation) to the class designed to acquaint the student with important individuals or topics in school 
psychology.  

 
Project I 
Roles and Functions Paper.  Each student will write a 3-page paper (text, excluding title page, abstract, references) 
describing the roles and functions of school psychologists from their view point.  Information can be obtained from 
interviews, the class texts, and/or journal articles. The paper MUST be written in APA style.  This assignment is due Week 
6 of the semester (Sept 21).  Note:  If you do not have an APA writing style book, you will need one. 
 
Project II 
Discussion leader.  For each class day, two students will be assigned the role of discussion leader.  These assignments will 
be given on Day Two of class.  The discussion leaders will be required to read the posted discussion questions/impression 
for the class and to formulate a set of discussion items that will lead the day’s group discussion of topics.  This will require 
students to post their questions to the website by Saturday night (midnight) and the discussion leaders to add their composite 
by Sunday (midnight) to allow review by the instructor.  Those who do not complete this requirement will receive a zero 
(0) for class participation for that day.  Due date varies. 
Note:  Participation points are worth 10% of your total grade and your discussion leadership is worth 10% of your grade. 
 
Project III 
Article Presentations. On your syllabus schedule, you will note several places with the designation “Presentations”.  This 
means that a given article (or 2-4) is to be presented orally in class that day. Each student will present one article review 
in this class and these presentations should be limited to approximately 10 minutes each.  In some instances, there may 
be several presentations scheduled on a given day, so please stick to these time guidelines.  In class, students will be given 
the opportunity to look over the topics to be presented and will be allowed to choose those topics of interest.  When an 
article(s) is scheduled to be presented by a student in class, all students will be responsible for reading the material.  
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Presentations must be made with PowerPoint and the instructor’s computer/LCD will be available for use.  Should students 
wish to use this technology, they should bring their presentation on a “memory stick” rather than a disk or submit it 
electronically to the instructor at least 24 hours prior to the presentation. Each student is required to turn in a power 
point presentation of the article presented on the day of the presentation.  Due date to be determined based on 
selected article. 
 
Project IV  
Who’s Who in School Psychology.  Selecting a school psychologist from the list of pre-contacted and willing professions, 
you will research the individual (line resources) and personal interview to present important information to the class in a 
PowerPoint format. Each presentation should be limited to 10 minutes.  See me if you have any questions. You will 
presented with a form for researching the individual.  Things to include in the presentation: 

1. Educational background 
2. Current employment 
3. Significant past employment 
4. Area(s) of research and publication, if any 
5. Significant contributions to the field 
6. Significant leadership positions held 
7. Significant honors and awards 
8. Any points of particular interest 

 
Cover the highlights of the above information.  This project is due by 2 pm on Nov 23.    
 
EXAMS     
Students will complete a midterm and final exam.  The exam will be completed in class, and will be composed of multiple 
choice, true/false, and short answer items.  Each exam is worth 10% of your grade. 
 
Evaluation of Student Progress: 
Field Experiences: 30%    Grades:  A = 90-100% 
Projects:  40%      B = 80-89% 
Exams:   20%      C = 70-79% 
Class Participation: 10%  D = 60-69% 
 100%  F = < 60% 
 
Although no grade will be given for attendance, the instructor will use information from attendance records and classroom 
behavior when considering the assignment of final grades. 
 
Penalty for Late Assignments 
Students are required to turn in all assignments by class time on the due date (unless otherwise stated). Points will be 
deducted from any assignment turned in past the due date by 5% for each day it is late up to 5 days late and then the 
assignment will not be accepted and 0% will be recorded for the assignment. Assignments are considered late at the 
beginning of each class (unless otherwise stated).  
 
Policy for Make-up Quizzes/Examinations: 
Students who miss an exam without an approved reason will receive 0% for that exam.  Make-up exams will only be 
given for university excused absences with appropriate documentation.  Make-up exams must be scheduled with the 
instructor at his convenience. 
 
NO EXTRA CREDIT WORK WILL BE ALLOWED 
 
Missed days/absences:  Because this is a key foundational topic to the field of school psychology, students who miss a day 
will be required to complete a summary of the day’s topic(s).  This paper will be evaluated based on completeness of 
coverage and understanding of the concepts covered within the assigned readings.  Typically, this paper will be no shorter 
than 5 pages and no longer than 10 pages.  The instructor will determine the appropriate topics to be covered for the specific 
day missed.  If the paper is not completed appropriately, the student will have the opportunity to redo the paper.  If the paper 
is not submitted by the first day of the last week of the semester, the student can expect one grade reduction in their final 
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grade.    
 
Policy for Academic Misconduct: 
Any acts of academic misconduct (e.g., cheating, plagiarism) will be pursued by the professor in accordance with University 
policies. For detailed information regarding the university’s policies related to academic misconduct please refer to the 
following link on the university’s website: http://www.msstate.edu/dept/audit/1207.html 
 
Honor Code: 
"As a Mississippi State University student I will conduct myself with honor and integrity at all times. I will 
not lie, cheat, or steal, nor will I accept the actions of those who do." 
 
Cell phone use:  Students are to keep their phones on silence.  There is to be no texting or messaging during class.  No 
external communication will be allowed except in instructor-approved situations (e.g., family emergency).  Devices are to 
be placed on silent and will not be allowed to interrupt the class.  If a student must use the device (e.g., in the approved 
exchange of information during an emergency situation), the student must step into the hall to avoid disruption to other 
students or the instructor.  
 
iPad/notebook/computer use:  Student will be allowed to use electronic devices to take notes.  However, the use of social 
networking, email, etc will not be allowed.  If a student is determined to be in violation of this policy, he or she will NOT be 
allowed to use electronic devices in the course for the rest of the semester.  There will be no exceptions to this rule. 
 
Accommodations for Disabled Students: 
If you believe you have a disability that qualifies under the Americans with Disabilities Act and requires accommodations, 
you should contact the Office of Student Support Services and Disability Support Services located in 01 Montgomery Hall. 
The phone number is (662) 325-3335 and the website is www.sss.msstate.edu.  
 
Expectations for Classroom Behavior: 
Students are expected to participate in all classroom lectures and discussions.  The degree to which you benefit from 
participation in this course is highly dependent on your participation in lecture and discussion.  Students are expected to 
conduct themselves in a professional manner during class.  Classroom misconduct (e.g., chatting, reading the newspaper, 
using IM or text messages) will not be tolerated.  Students who disrupt class through the use of electronic devices, etc. 
will be asked to leave (you may expect that a critical component of the course will be presented during the student’s 
absence).  Please turn off/silence all mobile phones and beepers prior to entering class.  Also, note that responsible use of 
computers (and other devices) for contributions to discussion are welcome. 
 
Title IX 
MSU is committed to complying with Title IX, a federal law that prohibits discrimination, including violence and 
harassment, based on sex.  This means that MSU’s educational programs and activities must be free from sex discrimination, 
sexual harassment, and other forms of sexual misconduct.  If you or someone you know has experienced sex discrimination, 
sexual violence and/or harassment by any member of the University community, you are encouraged to report the conduct 
to MSU’s Director of Title IX/EEO Programs at 325-8124 or by email to titleix@msstate.edu.  Additional resources are 
available at http://www.msstate.edu/web/security/i]title9-12.pdf, of at http://students.msstate.edu/sexualmisconduct/. 
 
Emergency Procedures 
In the event of an on-campus emergency (e.g., weather), students should follow the alerts that are provided electronically by 
the University.  It is always appropriate to take your safety into consideration in these events.  Students should contact the 
instructor (via text message or email) to provide information regarding absence/tardy situations ASAP.  
 
In the event of an emergency during class, the instructor will follow university policy in those situations.  When discretion is 
appropriate, the instructor will typically consult with students to determine appropriate actions.   
 
Important Dates Relative to University Deadlines (see the academic calendar at 
http://www.registrar.msstate.edu/Calendars/2015Fall.pdf )  
Last day to drop course:   Aug 21st  
Last day add course:   Aug 24th  
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Last day to drop with a W:  Oct 8th @ 5:00 pm 
Last day to withdraw from University: Nov 12th  
End of Classes:    Dec 1st   

 
Other Readings 

 
Roles and Functions of the School Psychologist  
Beebe-Frankenberger, M. (2008). Best practices in providing school psychological services in rural settings. In A. Thomas, 

& J. Grimes (Eds.), Best practices in school psychology V (pp. 1785-1808). Bethesda, MD: National Association of 
School Psychologists.  

 
Foundations for Empirically-based School Psychology Practice  
Reschly, D.J. (2008). School psychology paradigm shift and beyond. In A. Thomas, & J. Grimes (Eds.), Best practices in 

school psychology V (pp. 3-16). Bethesda, MD: National Association of School Psychologists.  
Tilly III, W.D. (2008). The evolution of school psychology to science-based practice: Problem solving and the three-tiered 

model.  In A. Thomas, & J. Grimes (Eds.), Best practices in school psychology V (pp. 17-36). Bethesda, MD: 
National Association of School Psychologists.  

Ysseldyke, J., Burns, M., Dawson, P., Kelley, B., Morrison, D., Ortiz, S. et al. (2008). The blueprint for training and 
practice as the basis for best practices. In A. Thomas, & J. Grimes (Eds.), Best practices in school psychology V (pp. 
37-70). Bethesda, MD: National Association of School Psychologists.  

Harrison, P., & Prus, J.S. (2008). Best practices in integrating best practices V content with NASP standards.  In A. Thomas, 
& J. Grimes (Eds.), Best practices in school psychology V (pp. 71-100). Bethesda, MD: National Association of 
School Psychologists.  

 
Empirically-based System Wide Change Strategies  
Gresham, F.M. (2006). Response to intervention. In G.G. Bear, & K.M. Minke (Eds.), Children’s needs III: Development, 

prevention, and intervention (pp. 525-540). Bethesda, MD: National Association of School Psychologists.   
Gresham, F.M. (2009). Using response to intervention for identification of specific learning disabilities. In A. Akin-Little, 

S.G. Little, M.A. Bray, & T.J. Kehle (Eds.), Behavioral Interventions in Schools: Evidence-Based Positive 
Strategies (pp. 205-220). Washington, DC: American Psychological Association. 

Simonsen, B., & Sugai, G. (2009). School-wide positive behavior support: A systems-level application of behavioral 
principles. In A. Akin-Little, S.G. Little, M.A. Bray, & T.J. Kehle (Eds.), Behavioral interventions in schools: 
Evidence-based positive strategies (pp. 125-140). Washington, DC: American Psychological Association. 

 
Methods for Evaluating the Effectiveness of Interventions  
Hintze, J.M., Volpe, R.J., & Shapiro, E.S. (2008). Best practices in the systematic direct observation of student behavior. In 

A. Thomas, & J. Grimes (Eds.), Best practices in school psychology V (pp. 319-336). Bethesda, MD: National 
Association of School Psychologists.  

Daly III, E.J., Barnett, D.W., Kupzk, S., Hofstadter, K.L., & Barkley, E. (2010). Summarizing, evaluating, and drawing 
inferences from intervention data. In G.G. Peacock, R.A. Ervin, E.J. Daly III, & K.W. Merrell (Eds.), Practical 
handbook of school psychology: Effective practices for the 21st century (pp. 497-512). New York, NY: Guilford. 

Brown-Chidsey, R., Steege, M., & Mace, F.C. (2008). Best practices in evaluating the effectiveness of interventions using 
case study data. In A. Thomas, & J. Grimes (Eds.), Best practices in school psychology V (pp. 2177-2192). Bethesda, 
MD: National Association of School Psychologists.  

 
Empirically-based Academic Assessment and Intervention Strategies  
Shinn, M.R. (2008). Best practices in using curriculum-based measurements in a problem-solving model. In A. Thomas, & J. 

Grimes (Eds.), Best practices in school psychology V (pp. 243-262). Bethesda, MD: National Association of School 
Psychologists.  

Deno, S.L., Espin, C.A., & Fuchs, L.S. (2002). Evaluation strategies for preventing and remediating basic skill deficits. In 
M.R. Shinn, H.M. Walker, & G. Stoner (Eds.), Interventions for academic and behavior problems II: preventive and 
remedial approaches (pp. 213-242). Bethesda, MD: National Association of School Psychologists.  

Burns, M.K., VanDerHeyden, A.M., & Boice, C.H. (2008). Best practices in delivery of intensive academic interventions. 
In In A. Thomas, & J. Grimes (Eds.), Best practices in school psychology V (pp. 1151-1162). Bethesda, MD: 
National Association of School Psychologists.  
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Hawkins, R.O., Barnett, D.W., Morrison, J.Q., & Musti-Rao, S. (2010). Choosing targets for assessment and intervention: 
Improving important student outcomes. In G.G. Peacock, R.A. Ervin, E.J. Daly III, & K.W. Merrell (Eds.), 
Practical handbook of school psychology: Effective practices for the 21st century (pp. 13-32). New York, NY: 
Guilford. 

Jones, K.M., Wickstrom, K.F., & Daly III, E.J. (2008). Best practices in brief assessment of reading concerns.  In In A. 
Thomas, & J. Grimes (Eds.), Best practices in school psychology V (pp. 489-502). Bethesda, MD: National 
Association of School Psychologists.  

 
Empirically-based Behavioral Assessment and Intervention Strategies  
Batsche, G.M., Castillo, J.M., Dixon, D.N., & Forde, S. (2008). Best practices in linking assessment to intervention. In In A. 

Thomas, & J. Grimes (Eds.), Best practices in school psychology V (pp. 177-194). Bethesda, MD: National 
Association of School Psychologists.  

Jones, K.M., & Wickstrom, K.F. (2010). Using functional assessment to select behavioral interventions. In G.G. Peacock, 
R.A. Ervin, E.J. Daly III, & K.W. Merrell (Eds.), Practical Handbook of School Psychology: Effective Practices for 
the 21st Century (pp. 192-212). New York, NY: Guilford. 

Doggett, R.A, Sheperis, C.J., & Krenzer, D. (2010). Development and implementation of behavioral interventions in the 
school setting: A function-based approach (pp 361-370).  Professional school counseling: A handbook of theories, 
programs, & practices (2nd Edition).  Greensboro, NC: ERIC/CASS.  

Henington, C., & Doggett, R.A. (2010). Setting up and managing a classroom (pp. 233-250). Professional school 
counseling: A handbook of theories, programs, & practices (2nd Edition). Greensboro, NC: ERIC/CASS.  

 
Evaluation of Student Performance during Graduate Training  
Prus, J., & Waldron, N. (2008). Best practices in assessing performance in school psychology graduate programs. In A. 

Thomas, & J. Grimes (Eds.), Best practices in school psychology V (pp. 1943-1956). Bethesda, MD: National 
Association of School Psychologists.  

 
Professional, Legal, Ethical, and Social Responsibility Issues  
Prasse, D.P. (2008). Best pratices in school psychology and the law. In A. Thomas, & J. Grimes (Eds.), Best practices in 

school psychology V (pp. 1903-1920). Bethesda, MD: National Association of School Psychologists.  
Jacob, S. (2008). Best practices in developing ethical school psychological practice. In A. Thomas, & J. Grimes (Eds.), Best 

practices in school psychology V (pp. 1921-1932). Bethesda, MD: National Association of School Psychologists.  
McNamara, K. (2008). Best practices in the application of professional ethics. In A. Thomas, & J. Grimes (Eds.), Best 

practices in school psychology V (pp. 1933-1942). Bethesda, MD: National Association of School Psychologists.  
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Who to Know in School Psychology 
(NOT FOR CONTACT) 

 
Scott P. Ardoin, Univ. of Georgia 
George Batsche, Univ. of South Florida 
George Bear, Univ. of Delaware 
Kathy Bradley-Klug, Univ. of South Florida 
Melissa A. Bray, Univ. of Conneticut 
Matthew K. Burns, Univ. of Missouri 
Gary Cates, Illinois State Univ. 
Sandra M. Chafouleas, Univ. of Connecticut 
Theodore (Ted) J. Christ, Univ. of Minnesota 
Sandra L. Christenson, Univ. of Minnesota (retired) 
Jane Conoley, Univ. of California, Santa Barbara 
Michael J. Curtis, Univ. of South Florida 
Edward J, Daly III, University of Nebraska-Lincoln 
James C. DiPerna, Pennsylvania State Univ. 
Beth Doll, Univ. of Nebraska-Lincoln 
Brad Dufrene, Univ. of Southern Miss. 
George DuPaul, Lehigh Univ. 
Tanya L. Eckert, Syracuse Univ. 
Stephen N. Elliott, Vanderbilt Univ. 
William P. Erchul, North Carolina State Univ. 
Ruth A. Ervin, University of British Columbia 
Thomas K. Fagan, Univ. of Memphis 
Randy G. Floyd, Univ. of Memphis 
Lynn S. Fuchs, Vanderbilt Univ. 
Frank M. Gresham, Louisiana State Univ. 
Jeff Grimes, Heartland AEA, Iowa  
Timothy S. Hartshorne, Central Michigan Univ. 
Patti Harrison, Univ. of Alabama 
John Hintze, Univ. of Mass., Amherst 
Kathryn Hoff, Illinois State Univ. 
Martin J. Ikeda, Iowa Dept. of Education 
Shane R. Jimerson, Univ. of California, Santa Barbara 
Kevin Jones, Univ. of Louisiana-Shreveport 
Randy W. Kamphaus, Georgia State Univ. 
Alan S. Kaufman, Yale Univ. 
Judith Kaufman, Fairleigh Dickenson Univ. 
Thomas Kehle, Univ. of Connecticut 
Howard Knoff, Arkansas Dept. of Education 
Joseph F. Kovaleski, Indiana Univ. of Pennsylvania 
Thomas R. Kratochwill, Univ. of Wisconsin 
Brian K. Martens, Syracuse Univ.  
David E. McIntosh, Ball State Univ. 

Merilee McCurdy, Univ. of Tennessee 
Scott Methe, University of Massachusetts, Boston 
Jack A. Naglieri, George Mason Univ. 
Bonnie K. Nastasi, Tulane Univ. 
George Noell, Louisiana State Univ. 
John Northup, Univ. of Iowa 
Salvador Hector Ochoa, Univ. of Texas- Pan American 
D. Joe Olmi, Univ. of Southern Miss 
Daniel E. Olympia, Univ. of Utah 
Gretchen A Gimple Peacock, Utah State University 
LeAdelle Phelps, SUNY-Buffalo (retired) 
Thomas J. Power, Univ. of Pennsylvania 
Amy Reschly, Univ. of Georgia 
Daniel J. Reschly, Vanderbilt Univ. 
Cynthia A. Riccio, Texas A&M Univ. 
T. Chris Riley-Tillman, Univ. of Missouri   
Sylvia Rosenfield, Univ. of Maryland (retired) 
Edward S. Shapiro, Lehigh Univ. 
Susan M. Sheridan, Univ. of Nebraska-Lincoln 
Mark D. Shriver, Univ. of Nebraska Med. Center 
Christopher H. Skinner, Univ. of Tennessee-Knoxville 
Scott A Stage, North Carolina State Univ. 
Mark Steege, Univ. of Southern Maine 
Gary Stoner, Univ. of Rhode Island 
Karen Callan Stoiber, Univ. of Wisconsin-Milwaukee 
George Sugai, Univ. of Connecticut 
Susan M. Swearer, Univ. of Nebraska-Lincoln 
Cathy Telzrow, Kent State Univ.  
Mark D. Terjesen, St. John’s Univ. 
Alex Thomas, Miami University (retired) 
W. David Tilly III, Iowa Heartland Area Education Agency 11 
Daniel H. Tingstrom, Univ. of Southern Miss. 
Renee Tobin, Illinois State Univ. 
Amanda VanDeraHeyden, RTI Action Network, consultant 
Robert J. Volpe, Northeastern Univ. 
Hill M. Walker, Univ. of Oregon 
Katherine Wickstrom, Univ. of Louisiana-Shreveport 
Susan M. Wilczyski, Ball State Univ. 
Frank C. Worrell, Univ. of California-Berkley 
James Ysseldyke, Univ. of Minnesota (retired) 
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Fall 2015 

 

Tentative Schedule of Events 
Week Date of Class Topics/Events Readings Notes 

1 8/17 Orientation/Expectations   
2 8/24 Report Writing 

Intro to & History of SPSY 
F&W, Chp 1 & 2 
P & B-K, Chp 1  

 

3 8/31 Employment, roles & 
function 

F&W, Chp 3 - 4 
P & B-K, Chp 2,  

 

4 9/7 Holiday   
5 9/14 Multi-system model, 

Prevention, community 
models 

P & B-K, Chp 3 - 5  

6 9/21 Education of SPSY & 
regulation 

F&W, Chapter 6 - 7 
 

 

7 9/28 Midterm   
8 10/5 Fall Break   
9 10/12 Prevention in communities,  P & B-K, Chp 5  

10 10/19 Program Development & 
evaluation, measurement 

P & B-K, Chp 6 - 7  

11 10/26 Grants & 
Articles/manuscripts 

P & B-K, Chp 6 - 7  

12 11/2 Practica & Internship, 
APPIC 

F&W, Chapter 8 
 

 

13 11/9 Canadian & International 
SPSY 

F&W, Chapter 9 - 10 
 

 

14 11/16 Future of SPSY F&W, Chapter 11 
P & B-K, Chp 10 
 

 

15 11/23 Who’s Who Presentation   
16 11/30 Catch up day   

 12/7 Final   
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Fall 2015 

 

Date of Class  Topics/Events    Reading/Assignments Due 
 
Week 1   Introduction to Course    Course Syllabus 
Week 2   Introduction to the Field of School Psychology F&W, Chapter 1; 
             
Week 3   Holiday – Labor Day 
Week 4   Historical Development of School Psychology F&W, Chapter 2; 
          ME&G; Chapter 2 
Week 5   Employment Context for Professionals  F&W, Chapter 3 
          ME&G; Chapter 5 
Week 6   Roles and Functions of School Psychologists F&W, Chapter 4 
          Roles & Functions Readings 

         **Roles/Functions Paper Due** 
Week 7   Midterm Exam 
Week 8   Foundations for Empirically-based   Foundations for EBP Readings 
   School Psychology Practice    ME&G, Chapter 7   
    Professional Standards      
Week 9   Empirically-based System Wide    RtI & PBIS Readings  
    Change Strategies – RtI & PBIS   ME&G, Chapter 11 
          F&W, Chapter 7   
Week 10  Behavioral School Psychology    Related Readings 

& Methods for Evaluating the    ***Student Presentation*** 
    Effectiveness of Interventions    F&W, Chapter 5 
          ME&G, Chapter 8 
Week 11  Empirically-based Academic Assessment  Related Readings 
   & Intervention Strategies   ***Student Presentation*** 
    Suggested optional reading   ME&G, Chapter 9 
Week 12  Empirically-based Behavioral Assessment  Related Readings 
    & Intervention Strategies   ***Student Presentation*** 
    Suggested optional reading   ME&G, Chapter 10  
Week 13  Preparation of School Psychologists  F&W, Chapter 6 
    Evaluation of Graduate Student Training  ME&G, Chapter 4 
          Related Readings 
          ***Vita Due*** 
Week 14  Practica, Internships, Job Considerations  F&W, Chapter 8; ME&G, Chapter 4

  
    Ethical Practice     Related Readings 
          ***Field Assignments Due*** 
Week 15  Future of School Psychology   F&W, Chapter 11 

Who’s Who Project Presentations  ME&G, Chapter 13 
      ***Student Presentation**  

Week 16  Make up week 
Tues, Dec. 9  Final Examination 3-6 p.m. 
 
 
 
 
 
 
 
 
 

 


