2012 Part C of the AACTE / NCATE Annual Report

Institutional Information

NCATE ID: | 11908 | AACTE SID: | 3155

Institution: | Mississippi State University

Unit: | College of Education

Section |. Program Completer
How many candidates completed programs that prepared them to work in preschool through grade 12 settings in the 2011-
2012 academic year (September 1, 2011-August 31, 2012) ?

lag7
Include candidates who

completed a program that made them eligible for a teaching license,
are licensed teachers who completed a graduate program, and

e completed a program to work as a school administrator, school psychologist, school library media specialist, reading
specialist, and other specialties in schools.

Include the candidates who have completed a bachelor's, post-bachelor's, master's, specialist, or doctoral program.
Programs may or may not be tied to a state license or credential.

Section Il. Display of Candidate Performance Data

Where is candidate performance data displayed on your institution's website?
Title 11 Reports - results of state licensure examinations:
http://www.educ.msstate.edu/accreditation/title2/

Section lll. Substantive Changes

Have any of the following substantive changes occurred at your institution or unit during the 2011-2012
academic year?

1. Addition or removal of a preparation program at any level (e.g., a master degree).
No Change / Not Applicable

2. Changes in program delivery from traditional to distance learning programs in which more than 50 percent
of the courses are not delivered face-to face.

No Change / Not Applicable

3. Change in control of institution. Please indicate any changes in control or ownership of the institution such
as a merger with another institution, separation from an institution, purchase of an institution, etc.

No Change / Not Applicable

4. Increased in program offerings for education professionals at off-campus sites both within and outside the
United States.

The Master of Arts in Teaching Middle Level Education (MAT-M), which is part of the approved Master of Arts in
Teaching program, is an alternate route distance program that is offered 100% online. This online distance program
will prepare teachers to obtain a general Mississippi 4-6 elementary license with an additional 7-12 endorsement in
an approved Mississippi content area. This online distance program offers the opportunity to become a middle
school teacher to individuals who already have a college degree in a field other than education yet have decided to
enter the middle level classroom.

The Mississippi State University-Meridian campus is now offering an undergraduate degree in Special Education.
The special education program is designed to prepare teacher candidates to teach students with exceptionalities.
The program leads to special education certification.

5. Significant changes as the result of a natural disaster or other unforeseen circumstances.
No Change / Not Applicable

6. Significant change (25 percent increase or decrease) in Delivery of a program in whole or in significant
part by a non-profit or for-profit partner

No Change / Not Applicable
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I. University, College, and Professional Education Unit Organizational Structure



The organizational structure of Mississippi State University, the College of Education, and the professional education unit are outlined below:



Organization of the University



Mississippi State University is organized into the following colleges:



· Bagley College of Engineering

· College of Agriculture and Life Sciences

· College of Architecture, Art, and Design

· College of Arts and Sciences

· College of Business and Industry

· College of Education

· College of Forest Resources

· College of Veterinary Medicine

· Meridian Campus



Each college is headed by a Dean who reports to the Provost/Vice President of Academic and Student Affairs.  



Graduate programs are housed within the colleges and governed by the Office of the Graduate School.



Organization of the College of Education

The College of Education is organized into the following departments with each department’s head reporting to the Dean of the College of Education:



· Department of Counseling and Educational Psychology

· Department of Curriculum, Instruction, and Special Education

· Department of Instructional Systems and Workforce Development

· Department of Kinesiology 

· Department of Leadership and Foundations

· Department of Music



Each department on the Starkville campus is led by a Department Head who reports to the Dean. Two Associate Deans assist the Dean in the oversight of the College and report to the Dean. The Meridian campus houses the Division of Education,  thatwhich is headed by an Associate Dean who reports to the Dean of the Meridian campus.



Unit Ggraduate programs are offered within the departments, overseen by the graduate coordinators,  and are governed by the Office of the Graduate School.
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Organization of the Professional Education Unit



Initial Degree Licensure Programs



Department of Curriculum, Instruction, and Special Education



· Elementary Education – 

· Early Childhood

· Middle Grades

· Secondary Education – 

· Biology Education

· Chemistry Education

· English Education

· Foreign Language Education

· Mathematics Education

· Physics Education

· Englis

· Foreign Language Education

· Mathematics Education

· Social Studies Education

· Special Education

· Master of Arts in Teaching - Middle Level

· Art Education

· Biology

· Business Education

· English Language and Literature

· French

· Mathematics

· Music Education

· Physical Education

· Social Studies

· Spanish

· Master of Arts in Teaching – Secondary

· Art

· Business Education

· Chemistry

· English Language and Literature

· French

· Mathematics

· Music Education

· Physical Education

· Physics

· Social Studies

· Spanish

· Teach Mississippi Institute Special Education 









Department of Kinesiology



· Physical Education – Sport Pedagogy



Department of Music



· Music Education – 

· Instrumental  Music Education

· Vocal Music Education – Keyboard Emphasis

· Vocal Music Education – Voice Emphasis



Department of Instructional Systems and Workforce Development



· Technology Teacher Education – 

· Business Education

· Business and Computer Technology

· Computer Application

· Cooperative Education



Advanced Degree Licensure Programs



Department of Curriculum, Instruction, and Special Education



· Master of Arts in Teaching - Middle Level

· Art Education

· Biology

· Business Education

· Chemistry

· English Language and Literature

· French

· Mathematics

· Music Education

· Physical Education

· Physics

· Social Studies

· Spanish

· Master of Arts in Teaching – Secondary

· Business Education

· Chemistry

· English Language and Literature

· French

· Mathematics

· Music Education

· Physical Education

· Physics

· Social Studies

· Spanish

· Master of Science – Elementary Education

· Master of Science – Special Education

· Educational Specialist – 

· Elementary Education

· Secondary Education

· Special Education

· Doctor of Philosophy – Curriculum and Instruction

· Teach Mississippi Institute Special Education (alternate route licensure) 



Department of Kinesiology



· Master of Science – Sport Pedagogy



Department of Leadership and Foundations



· Master of Arts in Teaching – Community College Education

· Master of Science – School Administration

· Master of Science – Workforce Education Leadership

· Educational Specialist – School Administration

· Doctor of Philosophy – Community College Leadership

· Doctor of Philosophy – Elementary, Middle, and Secondary Education Administration













Endorsements

Approved Program Supplemental Endorsements

· Computer Applications (12 hours)

· Driver Education (12 hours)

· English as a Second Language (15 hours)

· Gifted (15 graduate hours)

· Health Education (12 hours)

· Nursery-Grade (N-1) (21 hours)

· Physical Science (14 hours)

· Remedial Reading (21 hours)

· English as a Second Language (15 hours)

· HYPERLINK "http://www.ocfbi.msstate.edu/licensure/course_req.php?coursereq=182"Physical Science (14 hours)

· HYPERLINK "http://www.ocfbi.msstate.edu/licensure/course_req.php?coursereq=207"Gifted (15 graduate hours)

· Severe Disability (K-12) (Added only to mild/moderate - 12 hours)

Supplemental Endorsements (21 Hours of Coursework in Subject Area)

· Agriculture

· Art Education

· Biology

· Business Education

· Chemistry

· English

· French

· General Science

· German

· Home EconomicsPhysical Educati

· Spanish

· Library/Media

· Marketing

· Mathematics

· Music Education Instrumental

· Music Education Vocal

· Physical Education

· Biology

· Chemistry

· General Science

· Physics

· Social Studies

· Spanish

· Speech Communication

· Special Education (Mildly/Moderately Disabled-K-12)Social Studie

· Speech Communication

· Agriculture

· Marketing

· Home Economics

· Technology Education

· Library/Media

· Special Education (Mildly/Moderately Disabled-K-12)

II. Educator Preparation Conceptual FrameworkCollege of Education Conceptual Framework



The conceptual framework is closely aligned with the College of Education mission and with the University mission of learning, research, and service.  The theme for the conceptual framework, Educators/Professionals—Dedicated to Continual Improvement of all Students’ Educational Experiences, represents the focus of candidates’ educational experiences in the  with emphasis on the belief that all students can learn. The mission of the College of Education at Mississippi State University is to ensure the success of candidates and graduates by providing superior learning opportunities that are continually improved as society, schools, and technology change. Consequently, the faculty in the unit believe that their role is to prepare Educators/Professionals who possess the necessary knowledge, skills, and dispositions to function competently and ethically and who are dedicated to continual improvement of all students’ educational experiences.



The visual symbol for the conceptual framework is a shield depicting a burning torch, a metaphor for the necessary knowledge, skills, and dispositions of Educators/ProfessionalsEducational Professionals and a globe, symbolizing the dedication of Educators/ProfessionalsEducational Professionals to the improvement of all students’ educational experiences. Encircling the globe are technology and diversity, indicating the integration of technology and incorporation of diversity in curricula, field experiences, and clinical practice.  On the outside edgeborders of the shield are the areas of study which constitute the components of the educative process and provide the essential underpinnings for development of knowledge, skills, and dispositions of Educators/ProfessionalsEducational Professionals.  The basic curricula include the general education corestudies, professional and pedagogical studies, content or specialty courses, and practical experience via field-based experiences and clinical practice.



· General Studies refers to the General Education core which assists candidates in developing an integrated view of knowledge as they grow in the understanding of their relationship to the world.

· Professional/Pedagogical Studies are comprised of courses that assist candidates in the development and performance of the strategies, skills, and dispositions of their profession. 

· Content/Specialty Studies are those courses that provide candidates with the knowledge of their content discipline.

· Field/Clinical Experiences provide opportunities for candidates to observe and practice in field-based and clinical settings under mentorship which provides opportunity for reflection.



The theme for the conceptual framework, Educators/Professionals—Dedicated to Continual Improvement of all Students’ Educational Experiences, represents the focus of candidates’ educational experiences in the College of Education with emphasis on the belief that all students can learn. 






On the border of the shield are the four areas of study, in the order in which the candidates are exposed to them:



· General Studies—The General Education core assists candidates in developing an integrated view of knowledge as they grow in the understanding of their relationship to the world.

· Professional/Pedagogical Studies –Courses that assist candidates in the development and performance of the strategies, skills, and dispositions of their profession. 

· Content/Specialty Studies—Courses that provide candidates with the knowledge of their content discipline.

· Field/Clinical Experiences—Opportunities for candidates to observe and practice in field-based and clinical settings under mentorship which provides opportunity for reflection.



Within the four areas of study, there are four essential characteristics that are emphasized for the “continual improvement of all students’ educational experiences.”  They includeThese essential characteristics are defined as:



· Knowledge:  –Educators must have a deep understanding of the organizing concepts, processes and attitudes that comprise their chosen disciplinary knowledge base, the pedagogical knowledge base, the pedagogical content knowledge base and how these knowledge bases are complemented by proficiency in the use of technology (Darling-Hammond, 2002 & 1998; Shulman, 1990).

· Collaboration: —Educators must continually seek opportunities to work together, learn from one another, forge partnerships, and seek positions of responsibility (Burnstein, Kretschmer, Smith, & Gudoski, 1999; Gross & Kientz, 1999; MacPherson & Brooker, 2000).

· Reflection: —Educators must determine their strengths and weaknesses and possess the skills, behaviors, and attitudes necessary to learn, change, and grow as life-long learners (Eby, 2005 & 2002; Collier, 1999; Han, 1995; Yost & Senter, 2000).

· Practice: —Educators must have a rich repertoire of research-based strategies for instruction, assessment, and the use of technologies and be able to focus that array of skills on promoting authentic learning by all students, while exhibiting an appreciation and commitment to the value and role of diversity (Beattie, 1997; Tatto, 1998).



III. College of Education Mission

As a land grant institution founded in 1878, Mississippi State University has a rich and distinguished tradition of providing leadership and service to the state and its people. Within this tradition of excellence, the mission of the College of Education at Mississippi State University is to prepare highly qualified professionals for the state and region to serve as teachers, administrators, supervisors, counselors, and other professionals in public schools, industry, and human service agencies.

The College of Education values outstanding teaching and is dedicated to offering nationally accredited programs that are based on essential knowledge, sound practice, relevant research, and realistic clinical training. The College is committed to providing professional development opportunities at the baccalaureate, master's, educational specialist, and doctoral levels. Through its leadership in teaching, service, and research, the College of Education prepares professionals who contribute substantially to the improvement of the lives of many individuals in our changing, technologically complex, and increasingly diverse society.









IV. Candidate Proficiencies Alignmented with Professional and State Standards



As previously described in the development rationale of the conceptual framework portion above, the professional and state standards are at the center of the conceptual framework for the basic and advancedall programs.  



Initial Licensure Programs



The basicEach initial program outcome is aligned with is designed around the Interstate Teacher Assessment and Support Consortium (InTASC) (2008) principles standards that were adopted as the State of Mississippi standards for teacher education along with the standards of the learned societiesSpecialized Program Associations (SPAs) related to the various programs of study. The InTASC principles standards were divided into a set of required skillsanalyzed for each skill included in the statements. These skills were cross-referenced along with the other standards derived from sources such as learned societiesSPAs and PRAXIS I and II test content. The results are the 12 conceptual framework program outcomes. 



The Teacher Education Initial Program Outcomes alignment with the InTASC and National Board for Professional Teaching Standards (NBPTS) follows:

In keeping with the conceptual framework, the teacher intern performance evaluation instrument is based on the 12 InTASC standards.  



Advanced Programs



The advanced conceptual framework program outcomes were basically derived from the specific standards and competencies of the National Board for Professional Teaching Standards and specialized professional associations (SPAs).  All the identified skills were cross-referenced and categorized resulting in the 14 conceptual framework program outcomes listed on the summary grid for the advanced programs. The Teacher Education Basic (Undergraduate) Program and Teacher Education Advanced (Graduate) Program Outcome grids follow.



Alignment of Conceptual Framework with InTASC Principles and NBPTS Standards



Undergraduate  Conceptual Framework Initial Program Outcomes:



· Professionalism:  The knowledge, skills and dispositions needed to become a professional and needed to help all students learn; the demonstration of responsible, ethical behavior and good judgment.  InTASC # 1, 2,3,4,5,6,7,8,9,10; NBPTS # 1,2,3,4,5



· Differentiation and Individualization: The K knowledge and understanding of human behavior and individual differences; the ability to adapt instruction/services to meet the needs of all students/clientele.  InTASC # 1,2, 3; NBPTS #1,3



· Knowledge of Content:   The deep depth and breadth of understanding of both content and teaching strategies relevant to the discipline.  InTASC # 4, 8; NBPTS # 2





· Assessment/Evaluation:  The basic skills of assessment and evaluation relevant to the major field of study; the ability to use assessments to improve teaching, learning, and performance.  InTASC # 6, 9; NBPTS # 3



· Communication Skills:  The Aability to use appropriate language, to speak and write with clarity, and to use standard English in writing and speaking; the demonstration of good listening and interpersonal skills.  InTASC # 11,2,3,4, 5,6,7,8,9,10; NBPTS # 1,2,3,4,5







· Social/Cultural Skills:  The belief that all students can learn and the relevant social and cultural skills for working in a diverse environments; tolerancet, fairness, and culturally appropriate behavior.  InTASC # 3; NBPTS # 1,3







· Technology:  The ability to infuse appropriate technology into professional practice.  InTASC # 5; NBPTS # 1,2,3



·  Reflection: The ability to use self-reflection and problem-solving for improvement and personal and professional growth.  InTASC # 9; NBPTS # 4



· Collaboration: The ability to work cooperatively with peers/colleagues, parents, the community, and other entities.  InTASC # 10; NBPTS # 5



· Planning:  The basic skills of planning instruction/services to meet the needs of diverse populations; the ability to design and implement effective strategies that positively impact student learning.  InTASC # 7; NBPTS # 1,2,3,4,5



· Managing:  The basic skills of management in diverse settings.  InTASC # 3;  NBPTS # 1, 3



· Resourcefulness:  The skills in necessary to locating locate and utilizing use relevant resources at the   local, state, regional, national, and international levels.  InTASC # 7; NBPTS # 1,2,3,4,5



Advanced Licensure Programs



The advanced conceptual framework program outcomes were derived from the specific standards and indicators of the NBPTS and SPAs.  Each set of professional standards and indicators were cross-referenced and categorized resulting in the 14 conceptual framework program outcomes listed on the summary grid for the advanced programs. 



The Teacher Education Advanced Program Outcomes alignment with the InTASC and NBPTS indicators follows:



Graduate Conceptual Framework Advanced Program Outcomes:



· Professionalism:  The kKnowledge, skills and dispositions needed to become a professional and needed to help all students learn; demonstration of responsible, ethical behavior, and good judgment.  InTASC # 1,2,3,4,5,6,7,8,9,10; NBPTS # 1,2,3,4,5



· Diversity: Commitment to diversity and the ability to work with diverse groups.  InTASC # 1,2,3; NBPTS # 1,3



· Knowledge: Pursuit and demonstration of in-depth knowledge in the discipline.  InTASC # 4,8; NBPTS # 2



· Assessment: Competency in curriculum/training evaluation and assessment in the discipline.  InTASC # 6,9; NBPTS # 3



· Communication Skills: Ability to use appropriate language, to speak and write with clarity, and to use standard English in writing and speaking; demonstration of good listening and interpersonal skills.  InTASC # 1,2,3,4,5, 6,7,8,9,10; NBPTS # 1,2,3,4,5



· Social/Cultural Skills: Belief that all students can learn and the relevant social and cultural skills for a diverse educational environment; tolerant, fair, and culturally appropriate behavior.  InTASC #3 ; NBPTS # 1,3



· Technology: AThe ability to infuse appropriate technology into professional practice.  InTASC # 5; NBPTS # 1,2,3



· Reflection: Use of self-reflection for improvement of student learning and personal and professional growth.  InTASC # 9; NBPTS # 4



· Collaboration: Genuine collaboration with all stakeholders (recipients) in the world of practice.  InTASC # 10; NBPTS # 5



· Inquiry and Problem-solving: Ability to demonstrate problem-solving skills in professional practice.  InTASC # 9; NBPTS #1,3,4





· Pedagogy: Demonstration of competency in instruction/training in the discipline.  InTASC # 4,8; NBPTS # 2



· Curriculum Development: Demonstration of competency in curriculum/training development in the discipline.  InTASC # 4,8; 

NBPTS # 4,5



· Research: Ability to use research findings to enhance instruction/training and advance knowledge in the discipline.  InTASC # 7, 9 ;NBPTS # 4



· Issues/Trends: Awareness of issues, problems, and trends in the area of professional practice.  InTASC # 9; NBPTS # 4







V. Phases, Key Assessments, and Other Requirements



Initial Licensure Programs



The professional education unit of the College of Education has identified four phases common to all initial undergraduate programs.  The unit has also outlined key requirements (Table 1) and key assessments (Table 2) where through which data are collected for initial undergraduate programs.  This information is identified in the following tables:





Table 1: Initial Program Phase Requirements (Initial Programs)

		Program

		Enrollment

Phase І

		Admission to Teacher Ed.Education

Phase ІІ

		Retention

		Admission to Teaching Internship

Phase ІІІ

		Exit

Phase ІV



		Elementary Education.

Secondary Ed.Education

		Admission to the university; declaration of a major in a teacher education program;

appointment with an advisor





		Completion of general education core;  2.75 on 44 hours; 2.5 overall GPA; C or better in Math, English Comp I/II;  acceptable ACT, SAT, or Praxis I scores; 40 hrs. work w/youth; 2 letters of rec.; signed dispositions form; signed licensure advisory complete background check

		After 60 hours or more, maintenance of 2.5 overall GPA; evaluation of dispositions in field-based methodscourses; Learning Skills course for probationary students

		2.5 overall GPA; C or better in all professional education and concentrations content major courses; pass  the Praxis II exam

		2.0 overall GPA; C or better in all professional ed.education and content major courses; 1/4 of courses at MSU in upper level (3000 & 4000 level) courses; successful completion of teaching internship; minimal hours required for program. (see advisor)



		Family and Consumer 
  Sciences Ed.Education

Music Ed.Education

Special Ed.Education
Technology Teacher Ed.Education




		Admission to the university; declaration of a major in a teacher education program;

appointment with an advisor

		Completion of general education core;  2.5 on 44 hours; 2.5 overall GPA; C or better in Math, English Comp I/II;  acceptable ACT, SAT, or Praxis I scores; 40 hrs. work w/youth; 2 letters of rec.; signed dispositions form; signed licensure advisory; complete submit to background check

		After 60 hours or more, maintenance of 2.5 overall GPA; evaluation of dispositions in field-based methods; Learning Skills course for probationary students

		2.5 overall GPA; C or better in all professional education and content major courses; pass the

Praxis II exam 

		2.0 overall GPA; C or better in all professional ed.education and content major courses; 1/4 of courses at MSU in upper level (3000 & 4000 level) courses; successful completion of teaching internship; minimal hours required for program. (see advisor)



		Kinesiology/Sport/Pedagogy/

  Teaching/Coaching     

/Teaching/Coaching

		Admission to the university; declaration of a major in a teacher education program;

appointment with an advisor

		Completion of general education core;  2.5 on 44 hours; 2.5 overall GPA; C or better in Math, English Comp I/II;  acceptable ACT, SAT, or Praxis I scores; 40 hrs. work w/youth; 2 letters of rec.; signed dispositions form; signed licensure advisory; professional education interview; complete submit to background check

		After 60 hours or more, maintenance of 2.5 overall GPA; evaluation of dispositions in field-based methods; Learning Skills course for probationary students

		2.5 overall GPA; C or better in all professional education  and content major courses; pass  the
Praxis II exam

		2.0 overall GPA; C or better in all professional ed.education and content major courses; 1/4 of courses at MSU in upper level (3000 & 4000 level) courses; successful completion of teaching internship; minimal hours required for program. (see advisor)	Comment by shane scott davis: Sandy, do we need to add a row in this for the MAT-S and MAT-M programs?







Table 2.1: Initial Program Key Assessments (Initial Programs)

		INITIAL PROGRAMS

		Elementary

		Secondary Math

		Secondary Science

		Secondary 

Social Studies

		Secondary English



		1.  State Licensure Test for Content Knowledge:

		Praxis II 



		Praxis II

 

		Praxis II, Content Area Performance Assessment (CAPA),, Teacher Intern Assessment Instrument (TIAI)



		Praxis II 



		Praxis II 





		2.  Assessment of Content Knowledge:

		Content Area Performance Assessment (CAPA)

		Course Grades in MA, CAPA

		Course Content Alignment, GPA, CAPA, TIAI

		Course Grades in HI, GR, PS, EC, PSY, SOC (correlated to NCSS)

Students’ Transcripts

		CAPA



		3.  Other Assessment Addressing Standards:

		Senior Methods Block Lesson Plans EDE 4113, EDE 4123, RDG 4133, EDE 4143

		Standards-based Project



EDS 3633

		Learning Environments Unit Plan 

EDF 4243



CAPA, TIAI

		Planning portion of CAPA

		Multicultural Book Lesson Plan

EDS 3673



		4.  Assessment of Student Internship:

		Teacher Intern Assessment Instrument (TIAI)

		TIAI, CAPA

		Safety Lesson Plan

EDS 4653



CAPA

		Teaching portion of CAPA

		TIAI



		5.  Assessment of Candidate Impact on Student Learning:

		EDE 4896

Impact on Student Learning Assignment

		EDS 4896

Impact on Student Learning Assignment

		EDS 4896

Impact on Student Learning Assignment 





CAPA

		EDS 4896

Impact on Student Learning Assignment

		EDS 4896

Impact on Student Learning Assignment



		6.  Other Assessment Addressing Standards:

		Creative Arts Music Playlist Summaries

EDE 3443

		Unit Plan (planning)



EDS 4633

		Professional and Knowledge Skills

EDS 4653

		Unit and Lesson Plans

EDS 3643 and 4643

		Teacher Work Sample

EDF 4873



		7.  Other Assessment Addressing Standards:

		Middle Level Literacy I and II 

Case Study

RDG 3413 and RDG 3423

		Unit Plan (technology and assessment)



EDS 4633



		

		Impact on Student Learning portion of CAPA

		Theory to Practice Presentation 

RDG 3513



		8.  Other Assessment Addressing Standards:

		Classroom Management

EDE 4883

		History of School Mathematics

EDS 4633

		

		Poster Session 

EDS 4873

		







Table 2.2: Initial Program Key Assessments (Initial Programs)

		INITIAL PROGRAMS

		Foreign Language

		Special Education

		Kinesiology/

Sp. Pedagogy

		MAT-S

		MAT-M



		1.  State Licensure Test for Content Knowledge:

		Praxis II 

		Praxis II 

		Praxis II 

		Praxis II 

		



		2.  Assessment of Content Knowledge:

		Literary Analysis

FLS/FLF/FLG 3000 or above class

		Self Evaluation of Strengths and WeaknessesReflection Assignment

EDX 4113

		Health Related Fitness Assessment

PE 1222 and PE 4873

		Transcript Analysis





		



		3.  Other Assessment Addressing Standards:

		Unit Plan

EDS 4663

		Unit Plan

EDX 4123

		Lesson Plans

PE 4886 and PE 4896

		Content –specific items on TIAI



EDS 8886

		



		4.  Assessment of Student Internship:

		TIAI

		TIAI

		TIAI/CAPA

		TIAI



		



		5.  Assessment of Candidate Impact on Student Learning:

		EDS 4896 Impact on Student Learning

		EDX 4896  Impact on Student Learning 96

		PE 4896

Impact on Student Learning

		EDS 8886

Impact on Student Learning

		



		6.  Other Assessment Addressing Standards:

		Oral Proficiency Interview

EDS 4663

		Assessment of Ethical Practices and Collaboration

EDX 4123 and EDX 4133

		Motor Skills Assessment

PE 1212 and PE 4173

		Methods Assignment in the following courses:

EDS 6633, 6643, 6653, 6673

		



		7.  Other Assessment Addressing Standards:

		SLA Project

EN 4463

		CAPA

		Video Assignment

PE 4873

		Final Reflection

EDS 8886

		



		8.  Other Assessment Addressing Standards:

		Professional Development Project

EDS 3663

		Behavior Change Project

EDX 4133 and EDX 4873

		

		

		







Table 2.3: Initial Program Key Assessments (Initial Programs)

		INIITIAL PROGRAMS

		Music

Education

		ISWDTeacher Technology Education



		1.  State Licensure Test for Content Knowledge:

		

		



		2.  Assessment of Content Knowledge:

		

		LOOK AT LICENSURE



		3.  Other Assessment Addressing Standards:

		

		Technology Foundation Lesson Plan

TKB 4153



		4.  Assessment of Student Internship:

		

		



		5.  Assessment of Candidate Impact on Student Learning:

		

		



		6.  Other Assessment Addressing Standards:

		

		Economics UBD Unit

TKB 4153



		7.  Other Assessment Addressing Standards:

		

		Two way communication newsletter

TKB 4153



		8.  Other Assessment Addressing Standards:

		

		FBLA Press Release

TKB 4153







Other assessments used by the unit to collect data for from graduates of initial undergraduate programs are:

· Graduate Follow-Up Survey (One year out)

·  Employer Follow-Up Survey (One year out)







Advanced Licensure Programs



The professional education unit in the College of Education has outlined program requirements and key assessments where data are collected for advanced programs.  This information is identified in the following tables:



















Table 3.1: Advanced Program Key Requirements and Key Assessments (Advanced Programs)

		Counseling and Educational Psychology

		Master of Science in Counselor Education

		Master of Science in Educational Psychology

		Educational Specialist in Education

		Doctor of Philosophy in Educational Psychology

		Doctor of Philosophy in College/Postsecondary Student Counseling and Personnel Services

		Doctor of Philosophy in Counselor Education/Student Counseling and Guidance Services

		Doctor of Philosophy in Educational Psychology



		1. Online Application

		Graduate Application must be completed and submittedCompleted Graduate Application

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted



		2. Graduate Record Examination (GRE) 

		RequiredVerbal:

Quantitative:

Writing:

		Required

		Required

		Required

		Required

		Required

		Required



		3. GPA

		3.0 on all Bachelor’s Degree work

		3.0 on all Bachelor’s Degree work

		3.20 on all prior graduate work

		3.40 on all prior graduate work

		3.40 on all prior graduate work

		3.40 on all prior graduate work

		3.40 on all prior graduate work



		4. 3 Letters of Recommendation

		Required3 letters of recommenda- tion must be submitted

		Required3 letters of recommenda- tion must be submitted

		Required3 letters of recommendation must be submitted

		Required3 letters of recommenda- tion must be submitted

		Required3 letters of recommendation must be submitted

		Required3 letters of recommendation must be submitted

		Required3 letters of recommendation must be submitted



		5. Statement of Purpose

		RequiredMust be submitted

		RequiredMust be submitted

		RequiredMust be submitted

		RequiredMust be submitted

		RequiredMust be submitted

		RequiredMust be submitted

		RequiredMust be submitted



		6. Academic Writing Samples

		

		

		

		2 professional writing samples are required

		2 professional writing samples are required

		2 professional writing samples are required

		2 professional writing samples are required



		7. Interview

		

		

		

		Required

		Required

		Required

		Required



		8. Assessment of Content Knowledge:

		

		

		

		

		

		

		



		9.  Assessment of Professional and Pedagogical Knowledge, Skills, and Disposition:

		

		

		

		

		

		

		



		10.  Assessment of Student Learning:

		

		

		

		

		

		

		











Table 3.2: Advanced Program Key Requirements and Key Assessments (Advanced Programs)

		Curriculum, Instruction, and Special Education

		Master of Science in Elementary Education

		Master of Science in Secondary Education

		Master of Science in Special Education

		Educational Specialist in Education

		Doctor of Philosophy in Curriculum and Instruction



		1. Online     Application

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted



		2. Graduate Record Examination (GRE) 

		Required 

		Required 

		Required 

		Required 

		Required 



		3. GPA

		Admission 2.75



Maintain 3.0



No more than 6 hours with grade “B”

		Admission 2.75



Maintain 3.0



No more than 6 hours with grade “B”

		Admission 2.75



Maintain 3.0



No more than 6 hours with grade “B”

		Admission 3.20



Maintain 3.0



No more than 6 hours with grade “B”

		Admission 3.40



Maintain 3.0



No more than 6 hours with grade “B”



		4. 3 Letters of Recommendation

		Required 3 letters of recommendation must be submitted

		Required 3 letters of recommendation must be submitted

		Required 3 letters of recommendation must be submitted

		Required 3 letters of recommendation must be submitted

		Required 3 letters of recommendation must be submitted



		5. Statement of Purpose

		Required Must be submitted

		Required Must be submitted

		Required Must be submitted

		Required Must be submitted

		Required Must be submitted



		6. Academic Writing Samples

		

		

		

		

		2 professional writing samples are required



		7. Interview

		

		

		

		

		Required



		8. Assessment of Content Knowledge:

		

		

		

		

		Part I Written Comprehensive Exam



Part I Oral Comprehensive Exam



		9.  Assessment of Professional and Pedagogical Knowledge, Skills, and Disposition:

		

		

		

		

		Part II Written Comprehensive Exam



Part II Oral Comprehensive Exam



Evaluation of Candidate’s Disposition



		10.  Assessment of Student Learning:

		

		

		

		

		Submit Manuscript for Peer Review/Presentation



Dissertation Proposal/Presentation



Dissertation Defense



















Table 3.3: Advanced Program Key Requirements and Key Assessments (Advanced Programs)

		Leadership and Foundations

Requirements/

Assessments

		Master of Science Degree in School Administration

		Master of Arts in Teaching Degree in Community College Education

		Educational Specialist Degree in Education –Concentration in School Administration

		Doctor of Philosophy Degree in  Elementary, Middle, and Secondary Administration

		Doctor of Philosophy Degree in  Community College Leadership



		1. Online Application

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted



		2. Graduate Record Examination (GRE) 

		RequiredVerbal:

Quantitative:

Writing:

		Required

		Required

		Required

		Required



		3. GPA

		2.75 Undergraduate

3.0 Graduate

		2.75 on last half of Bachelor’s Degree work

		3.20 on Master’s Degree work

		3.40 on Master’s/Specialist’s Degree work

		3.40 on Master’s/Specialist’s Degree work



		4. 3 Letters of Recommendation

		Required3 letters of recommendation must be submitted

		Required3 letters of recommendation must be submitted

		Required3 letters of recommendation must be submitted

		Required3 letters of recommendation must be submitted

		Required3 letters of recommendation must be submitted



		5. Statement of Purpose

		RequiredMust be submitted

		RequiredMust be submitted

		RequiredMust be submitted

		RequiredMust be submitted

		RequiredMust be submitted



		6. Academic Writing Samples

		

		

		

		2 professional writing samples are required

		2 professional writing samples are required



		7.  Interview

		

		

		

		Required

		Required



		8. Assessment of Content Knowledge:

		School Leadership Licensure Exam (SLLA)



Written Comprehensive Exam – School Leadership

		Part I Written Comprehensive Exam – Community College Education/Leadership



Annotated Bibliography – History and Philosophy of Community Colleges

		School Leadership Licensure Exam (SLLS)

Written Comprehensive Exam – School Leadership

		Part I Written Comprehensive Exam



Part I Oral Comprehensive Exam

		Part I Written Comprehensive Exam



Part I Oral Comprehensive Exam



		9.  Assessment of Professional and Pedagogical Knowledge, Skills, and Disposition:

		Internship I



Internship II



Internship III



Evaluation of Candidate’s Disposition

		Part II Written Comprehensive Exam – Community College Teaching Content



Teaching/Instruction Project in CCL 8313



Evaluation of Candidate’s Disposition

		Internship I



Internship II



Internship III



Evaluation of Candidate’s Disposition

		Part II Written Comprehensive Exam



Part II Oral Comprehensive Exam



Evaluation of Candidate’s Disposition

		Part II Written Comprehensive Exam



Part II Oral Comprehensive Exam



Evaluation of Candidate’s Disposition



		10.  Assessment of Student Learning:

		School Improvement Project in EDL 8143



Research Project in EDF 8363

		Part III Written Comprehensive Exam – Educational Foundations and Research



Research Project in EDF 8363

		School Improvement Project in EDL 8143



Scholarly Library-based Paper in EDL 7000

		Research Project in EDF 9373



Submit Manuscript for Peer Review/Presentation



Dissertation Proposal/Presentation



Dissertation Defense

		Research Project in EDF 9373



Submit Manuscript for Peer Review/Presentation



Dissertation Proposal/Presentation



Dissertation Defense









Tables 3.4 & 3.5: Advanced Program Key Requirements and Key Assessments (Advanced Programs)		

		Instructional Systems and Workforce Development

		Educational Specialist in Education

		Doctor of Philosophy in Instructional Systems and Workforce Development

		

		Kinesiology

		Master of Science in Kinesiology



		1. Online Application

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		Completed Graduate ApplicationGraduate Application must be completed and submitted

		

		1. Online Application

		Completed Graduate ApplicationGraduate Application must be completed and submitted



		2. Graduate Record Examination (GRE) 

		Verbal:

Quantitative:

Writing:Required

		Required

		

		2. Graduate Record Examination (GRE) 

		RequiredVerbal: 145

Quantitative: 145

Writing: 3.5



		3. GPA

		

		

		

		3. GPA

		3.0 on final 60 hours of undergraduate work



		4. 3 Letters of Recommendation

		3 letters of recommendation must be submittedRequired

		Required3 letters of recommendation must be submitted

		

		required4. Letters of Recommendation

		Required3 letters of recommendation must be submitted



		5. Statement of Purpose

		RequiredMust be submitted

		RequiredMust be submitted

		

		Required5. Statement of Purpose

		RequiredMust be submitted



		6. Academic Writing Samples

		

		2 professional samples are required

		

		6. Assessment of Content Knowledge:

		



		7.  Interview

		

		Required

		

		7.  Assessment of Professional and Pedagogical Knowledge, Skills, and Disposition:

		



		8. Assessment of Content Knowledge:

		

		

		

		8. Assessment of Student Learning:

		



		9.  Assessment of Professional and Pedagogical Knowledge, Skills, and Disposition:

		

		

		

		

		



		10.  Assessment of Student Learning:

		

		

		

		

		







Graduate students also complete a Graduate Survey administered by the Office of the Graduate School at Mississippi State University.





Each of the assessments and/or requirements indicated in the Advanced Program charts refers to specific programs that lead to licensure, progression of a licensure degree, or progress of school professionals.  Programs in the College of Education that do not lead to licensure, progression of a licensure degree, or progress of school professionals are assessed according to the methods/procedures established by their respective accrediting organizations.



VI.  Use of Information Technologies



The unit uses an electronic portfolio system, Blackboard, and two university supported web-based information systems, Taskstream, Banner, and MyCourses, to maintain maintain the majority of its data on candidates and the results of key assessments for intitial and advancedall candidates. 

Faculty members use MyCourses and TaskstreamTaskStream in their courses to post course information and to hold discussions with the candidates.  TaskstreamTaskStream is used throughout the unit to collect and analyze evidence of learning, deliver and collect signature assignments and capstone projects, and to gather candidate performance data by standard or program learning outcome, and to track completion of requirements. Faculty members use Banner to obtain course enrollment information and to post course grades.  Through Banner, faculty members can view candidates’ transcripts, ACT scores, schedules, profiles, and other information.  Through My Banner cCandidates have the ability to monitor track their academic progress and grades and are encouraged to use Banner to participate in the advisement process.  Using Banner, advisors and candidates are able to monitor track progress to degree completion and to determine whatplan needed coursework is needed during the nexteach semester and ultimately to complete the program.leading to completion of the program.	Comment by shane scott davis: Talk with Connie Forde and Angela about expanding this section



The College of Education Dean’s Office coordinates the collection and reporting of program-specific data through for each of  the Specialized Program Areas (SPA) under the umbrella governance of the National Council for the Accreditation of Teacher Education (NCATE).  This information isProgram-specific data are collected, aggregated, and analyzed over a three- year period and is are then reported to the SPA agencies through the Accreditation Information Management System (AIMS) and to the program faculty and department heads.	Comment by shane scott davis: Add CAEP information here



VII.  Procedures for Data Collection, Analysis, and Use



The Mississippi Department of Education (MDE) requires the collection of data about the unit and about each teacher educator preparation and educational leadership program in the unit through the annual Process and Performance Review.  The purpose of this review is to ensure that the unit adheres to the ten process standards and two performance standards established by the state of Mississippi for teacher education.



For each program, Ddata from all key assessments (except the Praxis scores) are collected at the end of each semester and entered into TaskstreamTaskStream by the appointed department representatives.  The TaskstreamTaskStream Ccoordinator works with a research assistant to aggregates the data and distributes the reports to the faculty in each department for each key assessment.  The data are then used to identify Areas of strengths and weakness weak students and areas of improvement with the content areaswithin each program area are identified in order that to provide additional services can be provided to studentsto candidates and make necessary  changesimprovements to programs based on the data from these reports can be made.  .



Praxis scores are sent to the Assistant to the Dean of the college, who then aggregates and distributes the data to the appropriate personnel. 



The unit initiated an annual faculty Assessment Day in Spring 2013 where faculty members from representing each department were were invited to come together before fall classes began .  Faculty membersto  analyzed data from the key assessments completed from during the previous semestesemester. During this all-ay event, faculty members r and completedd a Program Assessment Report on for each of the key assessments scored in TaskstreamTaskStream. during this all day event.



Beginning with the 2013-2014 academic year, faculty members are will be asked to complete the Program Assessment Reports on for each key assessment in TaskstreamTaskStream by May 30.  Beginning with the 2014-2015 academic year, the annual Assessment Day will be used to provide assessment procedure updates, introduce new assessment and research opportunities, and address other pertinent issues regarding program assessment.



VIII. Procedures for Monitoring Candidates’ Progress



Initial Licensure Programs



Phase I: Enrollment in the College of Education 



Phase I identifies teacher candidates who have enrolled in Teacher Education programs prior to official admission into Teacher Education. This early identification will provideallows the necessary counseling, screening, and advisement for candidates aspiring to become teachers.  To enroll in the College of Education, students candidates must be admitted to Mississippi State University; hold an appointmentmeet with an assigned advisor in the College of Education, and to select a major within a department that has a basic teacher preparation program; and complete the Phase I (Enrollment in the College of Education) Enrollment Form for Teacher Education Majors with their a designated faculty advisor.



Phase II: Admission to Teacher Education 



Prior to Admission to Teacher Education, a teacher candidate must have done the following::

· Completed a Phase II Fform;.

· Achieved a minimum 2.5 GPA on 44 hours of academic credit including the 36-hour University core (A minimum of 2.75 GPA on 44 semester credit hours is required for Elementary Education and Secondary Education students) and a minimum 2.5 overall GPA;.  

· Earned a grade of C or higher in the following university core courses (excluding developmental, remedial, or intermediate courses): English Composition I & II and College Algebra or a math higher than College Algebra;.

· Presented a passing grade score on one of the following tests:

· ACT – composite score of 21, with no sub-set score below 18 (must be taken before entrance into college);.

· SAT – minimum score of 860 (must be taken before entrance into college); and.

· PRAXIS I – must pass all three sections (recommended to be taken during freshman year);:

· Submitted two completed recommendation forms from educators.

· Submitted verification of 40 hours of work experience with children and/or youth.; e Each work experience must be substantiated by a letter of verification from the organization where the student candidate worked or volunteered.ed;

· Submitted ated signed Licensure Advisory form;.  

· Submitted a ted signed dispositions form; and. 

· Completed a criminal background check.



This The COE Phase II Fform is submitted to the Dean’s office for approval.  Once all admission requirements have been reviewed and verified, students candidates are admitted to the teacher education program.



Phase III:  Admission to the Internship in Teaching - including Teacher Education candidates in the College of Agriculture and Life Sciences and the College of Arts and Sciences



A candidate must completewill be  admitted to Phase III, the teaching internship, by submitting an Application for Admission to the Internship in Teaching to the Director of Clinical/Field-Based Instruction, Licensure, and Outreach (OCFBI) one the semester prior to the internship semester.  To be eligible for the internship, the candidate must have been admitted to Teacher Education and obtained maintained an overall GPA of 2.5 or higher at the time of application. Candidates must document that they have taken and passed the Praxis II examinations on thefor their respective subject area and on the Principles of Learning and Teaching (PLT), prior to the teaching internship semester.  Final eligibility is determined through individual candidate screening at by the end of the semester prior to the internship semester. The candidate must also have achieved a minimum grade of C in all professional education, content major, and concentration courses taken which must be completed prior to the internship. 	Comment by shane scott davis: Let Donna and Lina review this section.



Students Candidates seeking a degree in Teacher Education and an educator license are expected to schedule the internship during the last semester of the senior year. As a general rule, graduate students seeking admission to teacher education and the internship are expected to meet the same requirements as undergraduate students prior to their internship experience. All student candidate placements and other communications with local schools are directed by the OCFBI. OCFBI makes the final decision regarding all internship placements.



OCFBI staff  members will monitor progress of teacher candidates interns throughout Phase III during their internship semester. 



Teacher candidates will beare evaluated a minimum of eight times over the course of the semester by their mentor teacher and an appointed university supervisor using the Teacher Intern Assessment Instrument. These , scores which constitute sixty percent of their interns’ final grades for the internship.



During the first eight weeks of the internship, teacher candidates will are expected to meet proficiency benchmarks on assessments such as the Professional Dispositions Iinstrument and the Content Area Performance Assessment. Teacher candidates must meet a proficiency standard equivalent to a “C” or better in order to progress to the second eight weeks of internship.



During the second eight weeks of internship, teacher candidates must again meet proficiency benchmarks on assessments such as the Professional Dispositions Iinstrument and the Content Area Performance Assessment. Additionally, they will are required to also report and reflect on their effectiveness using the Impact on Student Learning assessment.



Phase IV:  Exit Requirements



 To be eligible for graduation, candidates in Teacher Education programs must have completed no more than half of their degree hours at a community college and satisfied residence requirements (last ¼ of degree), have a C or higher in all professional education courses and all courses in their majors and concentration areas, and have a 2.0 overall GPA at Mississippi State University.



This The COE Phase IV Fform  is submitted to the College of Education Dean’s office to be reviewed by the Assistant to the Dean who also examines each student’s records to ensure all Curriculum, Advising, and  Program Planning (CAPP) compliances have been met by the studentcandidates.  	Comment by shane scott davis: Ask Lina and Susan about this.



Advanced Licensure Programs



Phases:

I. Admission

II. Acceptance to Comprehensive Exams

III. Exit



IX. Assessment of Unit Operations



Every faculty member within the unit is expected to meet high standards of professional competence, integrity, and collegiality and to further the goals of the unit. In every case, a faculty member's performance in teaching, research and/or creative achievement, and service will be judged by all participantsthe promotion and tenue committee in promotion and/or tenure decisions on the basis of specific criteria that are provided in written policy statements, developed by the appropriate academic unitsdepartments. 







The following table outlines the unit level operational assessment system:





		Source

		Collected by`

Whom

		Analyzed by

Whom

		Level

		Collected & Analyzed When



		Review of COE

Goals

		Strategic Planning Committee and Faculty

		Dean, Strategic Planning Committee, and Faculty

		Unit

		Annually



		Faculty Evaluations

		Department Heads

		Department Heads, and Dean

		Department

		Annually



		Student Evaluations of Faculty

		Office of Institutional Research

		Faculty Members, Department Heads, Dean, and Provost

		Unit

		Each semester



		Standing Committee Reports

		Dean

		Committee Members and Dean

		Unit

		Each Semester



		Institutional Effectiveness Survey

		Department Heads and DeanOffice of Institutional Research and Evaluation

		Office of Institutional Research and Evaluation and Dean

		University

		Annually



		Field Experience Evaluations

		OCFBI

		OCFBI and Faculty

		Department

		Each semester



		Major Field Assessments

		Faculty

		Faculty and Program Coordinators

		Department

		Each semester



		Department Chair Evaluations

		Dean

		Dean, and Provost

		Unit

		Annually



		Dean Evaluations

		Provost

		Provost

		Unit

		Annually







The Dean of the College of Education, who is head of the unit, has the responsibility to manage and coordinate the governance, budget, planning, facilities, and personnel within the unit.  Feedback is welcomed and sought from the College’s Education Administrative Council, Academic Department Heads, Teacher Education Council, and External Advisory Board.









X. Fairness, Accuracy, Consistency, and Elimination of Bias



The unit ensures that the key assessments are aligned with the unit’s conceptual framework, and that the InTASC, NBPTS, and SPA standards are reflected in syllabi and key assessments where applicable.



Program and curriculum changes must be submitted for approval and follow the outlined procedures.  These procedures include starting at the program level and continuing through the department level, to the college level, and to the university level.  A main purpose of these procedures is ensure that the changes maintain fairness, accuracy, consistency, and the elimination of bias.



Initial undergraduate and initial graduate MAT candidates are informed of all requirements in the education program when they initially meet with their education advisors and before they submit their application for admission to the program. Orientations are provided for students regarding the requirements, policies, and procedures for programs and lab experiences, and individual and group advising sessions are held. Advanced candidates are informed of the requirements in online orientation sessions designed to explain procedures for program matriculation. Information about the conceptual framework, dispositions, and program requirements, and other requirements is available on the College of Education’s’s website and is also discussed with the candidates by their advisors and course instructors. Initial undergraduate and initial graduate MATAll candidates receive a copy of the “Student Teaching/Internship Handbook” at the beginning of the student teaching or internship semester.



Rubrics for the key program assessments are shared with the candidates before they are used. used; Tthus, candidates know on what they will be assessed on, what is expected of them, and the level of proficiency associated with each scoring decision. 

· 

RRubrics that are used to assess candidates on the formative and summative internship evaluations in Taskstream and the TIAI are discussed by the director of the Office of Clinical/Field-Based Instruction, Licensure, and OutreachOCFBI with the interns and university supervisors.  Supervising Classroom mentor teachers attend participate in a training session prior to supervising a teacher intern where the rubrics are discussed with them by representatives from the Office of Clinical/Field-Based Instruction, Licensure, and Outreach.OCFBI



Data are triangulated wherever possible to enhance the reliability of findings. For example, mMany of the same questions are asked on the follow-up surveys for both the initial and advanced programs. Also for the initial programs, the student teacherintern, cooperating classroom mentor teacher, and university supervisor each independently complete surveys at the end of the semester. 	Comment by shane scott davis: What do we do then?  Is this what we do?



















XI. College of Education Assessment Committee



The Assessment Committee is one of the standing committees in the College of Education.  The Assessment Committee coordinates the assessment efforts within the college unit and supports the needs of the collegeunit.





The specific responsibilities of the Assessment Committee include:



· Reviewing  the Unit Assessment Handbook annually and make recommendations for improvements and changes, as neededed.;

· Keeping minutes of all committee meetings and submit to the NCATE coordinator after each meeting;.

· Centralizing e and evaluateing the process of data collection, analysis, and reporting;

· Reviewing the departmental TaskstreamTaskStream reports annually that identify successes within each program, outlines areas of improvement for each program, and addresses candidate learning; and.  

· Submitting a summary report to the NCATE Committee in Fallduring the fall semester of each year.



The committee is comprised of:

· Faculty members who represent each of the departments within the College of Education on the undergraduate and graduate levels;

· The NCATE program coordinator; and

· The Associate Dean, NCATE coordinator.



Acknowledgements:  The College of Education Assessment Committee acknowledges and thanks faculty from Coastal Carolina University for sharing their Professional Education Unit Assessment Handbook, which served as an invaluable instrument and model for creating this handbook.
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Assessment Handbook


Revised Summer 2012





TEACHER INTERN ASSESSMENT INSTRUMENT (TIAI)



		Teacher Intern ___________________________________________

		 Semester/Year:  _______________________________



		Check one:    1st Placement:  ______   2nd Placement:  ______

		Grade Level/Subject: ________________________________



		Evaluator: __________________________________

		Check one:  Classroom Mentor Teacher ___  University Supervisor ___



		School:  __________________________________

		Date(s) Evaluation Completed:  ______________________________



		

Note: Classroom Mentor Teachers may take up to two weeks to complete the Formative and Summative Teacher Intern Assessments for assigned teacher interns. University Supervisors will schedule classroom evaluation visits with teacher interns twice each placement (total of four assessments for the 16-week internship). Additional visits will be made if needed. 











		DOMAIN I: PLANNING AND PREPARATION











*Items 1-6 should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (pretests, inventories, surveys, etc.)



		  1.

		Selects developmentally appropriate, performance-based objectives that connect core content knowledge for lessons based on Mississippi Curriculum Frameworks/Common Core State Standards. (InTASC 4, 7; M-STAR Domain I – 4; NCATE 1a)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Objectives are not based on Mississippi Curriculum Frameworks/Common Core State Standards and are not stated as performance objectives.

		   Objectives are based on

   Mississippi Curriculum                   

   Frameworks/ Common Core

   State Standards and are 

   appropriate for student

   learning, but are not stated as

   performance objectives. 

		Objectives are based on Mississippi Curriculum Frameworks/ Common Core State Standards, are developmentally appropriate, are stated as performance objectives, and are clearly aligned with assessments.

		In addition to acceptable, includes objectives at different instructional levels that meet individual needs of students (DOK Levels, Bloom’s, Understanding by Design, etc.).



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:










		2.

		Incorporates diversity, including multicultural perspectives, into lessons. Uses knowledge of student backgrounds, interests, experiences, and prior knowledge (e.g., pretests, interest inventories, surveys, and KWLs) to make instruction relevant and meaningful. (InTASC 1, 2, 3, 4, 7; M-STAR Domains I – 2, III – 10; NCATE 1c, 4a)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not use knowledge of student backgrounds, interests, experiences, and prior knowledge to make instruction relevant and meaningful.



Does not incorporate diversity or multicultural perspectives into lessons.



		Demonstrates some understanding of student backgrounds, interests, experiences, and prior knowledge.



Does not effectively use the information in developing learning experiences that are relevant and meaningful.



Ineffectively incorporates diversity into lessons.

		Demonstrates understanding of student backgrounds, interests, experiences, and prior knowledge.



Effectively uses this knowledge in developing learning experiences that are relevant and meaningful.  



Incorporates diversity, including multicultural perspectives, into lessons.

		Demonstrates a thorough understanding of student backgrounds, interests, experiences, and prior knowledge. 



Effectively and consistently uses this knowledge in developing learning experiences that are relevant and meaningful.  



Uses aspects of the world as well as the class make-up to purposefully and effectively incorporate diversity, including multiculturalism, into lessons.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		



		Formative Assessment:







		Summative Assessment:







		3.

		Integrates core content knowledge from other subject areas in lessons. (InTASC 4, 7; M-STAR Domain I – 1; NCATE 1a)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Plans and instruction do not include the necessary content and do not connect content across the disciplines.  

		Plans and instruction inconsistently include the necessary content and/or do not connect to content across disciplines.

		Plans and instruction frequently include the necessary content and connect content across disciplines; however, connections are not consistently clear, meaningful, or relevant to students’ lives.

		In addition to acceptable, plans and instruction consistently include the necessary content and connect content across disciplines; connections are consistently clear, meaningful, and relevant to students’ lives.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		4.

		Plans appropriate and sequential teaching procedures that include innovative and interesting introductions and closures, and uses a variety of teaching materials and technology. (InTASC 1, 4, 5, 7, 8;  M-STAR Domains I – 1,   I – 4, III – 10; NCATE 1a, 1b)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Procedures are not connected to core content knowledge, sequential, and do not include effective introductions, closures, or use of technology.

		Procedures are referenced to objectives and are appropriate for students, but may not be sequential. Plans include introductions or closures and some use of technology. 

		Procedures are appropriate and sequential, clearly referenced to objectives, include innovative introductions and closures, and incorporate technology and teaching materials effectively.

		In addition to acceptable, procedures include both teacher- centered direct instruction and learner-centered activities (groups, choice of topics, self-evaluation of work, etc.)



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:





		Summative Assessment:



		5.

		Prepares appropriate assessments (ex. pre/post assessments, quizzes, unit tests, rubrics, and/or                                                                 checklists) based on core content knowledge to effectively evaluate learner progress. (InTASC 6, 7; M-STAR Domains II – 5, II – 6, III – 9; NCATE 1a, 1d)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Assessments are not aligned with the Mississippi Curriculum Frameworks/Common Core State Standards.

		Assessments in plans are partially aligned with the Mississippi Curriculum Frameworks/ Common Core State Standards.

		Multiple assessments are included in plans where needed, and assessments directly correlate to objectives and are aligned with the Mississippi Curriculum Frameworks/ Common Core State Standards. 

		In addition to acceptable, plans include informal (performance) and formal assessments along with rubrics/checklists.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		6.

		Plans differentiated learning experiences that accommodate developmental and/or educational needs of learners

based on assessment information which is aligned with core content knowledge (ex. – use of pre/post assessments, surveys, inventories,  remediation, and enrichment activities). (InTASC – 1, 2, 7, 8; M-STAR Domains I – 2, II – 5, II – 6; NCATE 1a, 1d, 4a)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not use assessment results to adjust individual and/or whole-group instructional strategies.

		Ineffectively or inaccurately uses assessment results to adjust individual and/or whole-group instructional strategies. 

		Frequently uses assessment results to adjust individual and/or whole-group instructional strategies.

		Consistently and appropriately uses assessment results to adjust individual and/or whole-group instructional strategies.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:











		DOMAIN II:  ASSESSMENT







*Items 7 – 8 should reflect the teacher intern’s ability to effectively communicate assessment information to the students, provide feedback, and incorporate informal and formal assessments.  Items should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (pretests, inventories, surveys, etc.)



		7.

		Communicates assessment criteria and performance standards to the students and provides timely feedback on

students' academic performance. (InTASC 6; M-STAR Domains II – 5, II – 6; NCATE 1a, 1d)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not communicate assessment criteria and performance standards to the students.

Does not provide students with feedback on their performance.  

		Ineffectively communicates assessment criteria and performance standards to the students.

Provides students with minimal or only summative feedback on their performance.  

		Effectively communicates assessment criteria and performance standards to the students.

Frequently provides clear and actionable feedback to students to enable them to improve their performance.  

		In addition to acceptable, various strategies are used to communicate assessment criteria and/or student input is sought in developing assessment criteria.

Consistently provides clear and actionable feedback to students to enable them to improve their performance.  



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:





		Summative Assessment:



		8.

		Incorporates a variety of informal and formal assessments (ex. – pre/post assessments, quizzes, unit tests, checklists, rating scales, rubrics, remediation, and enrichment activities) to differentiate learning experiences that accommodate differences in developmental and/or educational needs. (InTASC - 1, 2, 7, 8; M-STAR Domains I – 2, II – 5, II – 6; NCATE 1d)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not plan and use a variety of informal and formal assessments to accommodate differences in developmental and/or educational needs of students.

		Occasionally plans and uses informal and formal assessments to accommodate differences in developmental and/or educational needs of some of the students. 

		Frequently plans and uses a variety of informal and formal assessments to accommodate differences in developmental and/or educational needs of students.

		Consistently plans and uses a variety of informal and formal assessments to accommodate differences in developmental and/or educational needs of all students.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:













		DOMAIN III: INSTRUCTION







*Items 9 – 19 should reflect the teacher intern’s overall ability to effectively communicate with students and implement innovative lessons using a variety of teaching strategies that meet the needs of all students.  Items should be assessed from written lesson and unit plans and classroom observations.



		9.

		Uses acceptable written, oral, and nonverbal communication in planning and instruction. (InTASC 5; M-STAR

  Domain III – 11)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not use standard written, oral, and non-verbal communication. 

		Uses standard written, oral, and nonverbal communication with multiple errors.  

		Uses acceptable written, oral, and nonverbal communication with minimal errors.   

		Uses acceptable written, oral, 

and nonverbal communication proficiently.     



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		10.

		Provides clear, complete written and/or oral directions for instructional activities. (InTASC 8; M-STAR Domain  III – 11)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		No written and/or oral directions for instructional activities are provided. 

		Provides written and/or oral directions for instructional activities that are vague and/or confusing.

		Provides clear, complete written and/or oral directions for instructional activities.    

		In addition to acceptable, uses concrete examples to model and clarify tasks and concepts.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:
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		11.

		Communicates high expectations for learning to all students. (InTASC 2;  M-STAR Domains I – 3, IV – 15)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not communicate high expectations for learning to any students and does not hold students accountable for meeting instructional goals.   

		Inconsistent in communicating to all students that they are capable of meeting learning expectations.  

		Frequently and clearly has high expectations for students of all levels and frequently holds students accountable for meeting instructional goals.   

		Consistently and clearly has high expectations for students of all levels and consistently holds students accountable for meeting instructional goals.  



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		12.

		Conveys enthusiasm for teaching and learning. (InTASC 3, 4; M-STAR Domain IV – 15, IV – 16)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not convey enthusiasm for the content being taught.  

		Conveys limited interest and enthusiasm for the content being taught.   

		Motivates students by conveying enthusiasm and interest for the content being taught.  

		In addition to acceptable, the motivation, enthusiasm, and interest in the content are evident through students’ attitudes, questions, and ability to stay focused on tasks and activities. 



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		13.

		Provides opportunities for the students to cooperate, communicate, and interact with each other to enhance    learning. (InTASC - 1, 3, 5; M-STAR Domains III – 8,  IV –  15; NCATE 1b)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not provide opportunities for the students to cooperate, communicate, and interact with each other to work toward a common goal. 

		Involves the students in limited interactive learning activities. 

		Involves students in teacher-planned cooperative group activities in which students are working toward a common goal. 

		In addition to acceptable, consistently plans instruction to include situations for students to work cooperatively on projects/activities of their choice.    



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		14.

		Demonstrates knowledge of content for the subject(s) taught. (InTASC 4; M-STAR Domain III -7; NCATE 1a, 1b)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Instruction shows no knowledge of the content (pedagogy) taught and does not lead class discussions effectively.

		Instruction shows basic knowledge of content (pedagogy) taught but does not lead class discussions effectively.

		Instruction shows some evidence of knowledge of content (pedagogy) through minimal reliance on written notes and shows ability to lead class discussions effectively.

		In addition to acceptable, instruction demonstrates an in-depth understanding of content knowledge (pedagogy).  Teacher candidate does not rely on written notes.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:



		15.

		Uses a variety of appropriate teaching strategies (e.g., cooperative learning, discovery learning, demonstration, discussion, inquiry, simulation, etc.) to enhance student learning. (InTASC 8; M-STAR Domain III – 8, III – 9; NCATE 1b )



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Uses a single instructional strategy or resource; strategy/resource is consistently inappropriate for most students’ skill levels.

		Uses a variety of instructional strategies and resources but strategies are sometimes inappropriate for most students’ skills levels.

		Frequently uses a variety of instructional strategies and resources that are appropriate for students’ skills levels.

		Consistently uses a variety of instructional strategies and resources that are appropriate for students’ skills levels.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment







		

16.

		Provides learning experiences that accommodate differences in developmental and individual needs of diverse 

learners (i.e., enrichment/remedial needs). (InTASC 1, 2, 8; M-STAR Domain I – 2; NCATE 1c )



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not plan or provide learning experiences that accommodate differences in developmental and individual needs of diverse learners.  

		Inconsistently plans and provides learning experiences that accommodate the developmental and individual needs of diverse learners.

		Consistently plans and provides learning experiences that accommodate the developmental and individual needs of diverse learners.

		Consistently and effectively plans and provides learning experiences that accommodate the developmental and individual needs of diverse learners.  



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:



		17.

		Engages students in analytic, creative, and critical thinking through higher-order questioning and provides opportunities for students to apply concepts in problem solving and critical thinking. (InTASC 4, 5, 8; M-STAR Domains I – 3, II – 6, III – 8, III – 9; NCATE 1b, 1c )



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not include multiple and varied opportunities for students to solve problems; analyze, create, and critique content. Questions do not require higher order thinking, are not timed appropriately and/or elicit limited student participation and lead to recitation of information rather than discussion.

		Inconsistently includes multiple and varied opportunities for students to solve problems; analyze, create, and critique content. Few questions require higher order thinking, are timed appropriately throughout the lesson, and/or elicit meaningful participation and discussion.

		Frequently includes multiple and varied opportunities for students to solve problems; analyze, create, and critique content. Questions require higher order thinking, are timed appropriately throughout the lesson, and/or elicit meaningful participation and discussion.

		Consistently includes multiple and varied opportunities for students to solve problems; analyze, create, and critique content. Questions require higher order thinking, are timed appropriately throughout the lesson, and elicit extensive participation and discussion.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:

































		18.

		Elicits input during lessons and allows sufficient wait time for students to expand and support their responses. Makes adjustments to lessons according to student input, cues, and individual/group responses. (InTASC 1, 5, 8; M-STAR Domains II – 5, II – 6, III – 9; NCATE 1c, 1d )



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not respond to or elicit student input during instruction AND/OR uses negative words or actions to discourage students from giving responses and asking questions. No adjustments are made to instruction based on student responses.

		Inconsistently responds to and/or elicits student input during instruction and few attempts are made to adjust instruction based on student responses.

		Consistently and appropriately responds to and elicits student input during instruction. Adjustments are made to instruction based on student input and responses.

		In addition to acceptable, provides appropriate prompts to encourage students to expand and justify their responses.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		19.

		  Uses family and/or community resources (special guests or materials) in lessons to enhance student learning. 

  (InTASC 10; M-STAR Domain III – 10: NCATE – 1c, 1g) 



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not use family or community resources in lessons.

		Limited use of family or community resources in lessons to enhance student learning.

		Effectively uses family and community resources in lessons to enhance student learning.

		 In addition to acceptable, encourages the students' effective use of family and community resources in lessons and assignments to enhance student learning.  



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:













		DOMAIN IV:  LEARNING ENVIRONMENT







*Items 20 - 24 should reflect the teacher intern’s ability to manage the classroom environment in a way that is conducive to learning.  Items should be assessed from classroom observations.



		20.

		Monitors and adjusts the classroom environment to enhance social relationships, motivation, and learning.

(InTASC 3: M-STAR Domain IV – 12, IV – 13, IV – 16; NCATE 1d)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not monitor or adjust the classroom environment, and does not address classroom disruptions.

		Demonstrates an awareness of the social relationships and motivational strategies within the classroom, but does not always make adjustments to enhance learning. Classroom disruptions are addressed in an inefficient manner.

		Monitors and makes adjustments that are effective in enhancing social relationships, motivation, and learning. Classroom disruptions are addressed immediately but not always efficiently.

		In addition to acceptable, monitors students’ participation and interpersonal interactions in learning activities and encourages students to develop self-monitoring skills. Classroom disruptions are addressed immediately and efficiently.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







  









		21.

		Attends to or delegates routine tasks. (InTASC 3; M-STAR Domain IV – 12)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not attend to or delegates routine tasks.   

		Seldom attends to and delegates routine tasks.

		Consistently attends to and delegates routine tasks.

		In addition to acceptable, has a set plan which includes delegating appropriate responsibilities to students who complete these tasks efficiently.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		  22.

		Uses a variety of strategies to foster appropriate student behavior according to individual and situational needs. (InTASC 3; M-STAR Domain IV – 13, IV – 16)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not establish and communicate rules and/or expectations.

		Establishes and communicates classroom rules and/or expectations but overlooks opportunities to reinforce them.

		Frequently establishes, communicates, and reinforces classroom rules and/or expectations and ensures that students understand the rules.

		Consistently establishes, communicates, and reinforces classroom rules and/or expectations; ensures that students understand the rules; and, when appropriate, involves students in the creation and monitoring of classroom rules and expectations. 



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		23.

		Creates and maintains a climate of fairness, safety, respect, and support for all students. (InTASC 3; M-STAR

Domain IV – 13 )



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not demonstrate fairness and supportiveness in order to achieve a positive, interactive learning environment.     

		Inconsistently demonstrates fairness and supportiveness in order to achieve a positive, interactive learning environment. 

		Consistently demonstrates fairness and supportiveness in the treatment of students and actively encourages fairness among students.

		In addition to acceptable, creates a positive, interactive learning environment.  



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:







		24.

		Maximizes time available for instruction (Uses instructional time effectively). (InTASC 3; M-STAR Domain IV – 14)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not use instructional time effectively - Substantial instructional time is spent in non-instructional activities and/or time is wasted during transitions.  

		Overall pacing and transitions are smooth; however, there are minor problems with effective use of instructional time. 

		Pacing is appropriate, transitions are smooth, and there are no unnecessary delays or undesirable digressions.  

		In addition to acceptable, students are on-task and engaged in meaningful learning activities. 



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:













		DOMAIN V: PROFESSIONAL RESPONSIBILITIES







 *Item 25 should reflect the teacher intern’s ability to involve parents and/or guardians in the child’s learning.  Items should be assessed from written lesson and unit plans, classroom observations, and from other artifacts (inventories, surveys, and other documentation).



		25.

		Establishes opportunities for communication with parents and/or guardians and professional colleagues (newsletters, positive notes, extracurricular activities, professional development opportunities, conferences, etc.). (InTASC 10; M-STAR Domain V – 19; NCATE 1g)



		Unacceptable (0)

		Emerging (1)

		Acceptable (2)

		Target (3)



		Does not establish opportunities for communication with parents and/or guardians. 

		Initiates communication with parents and/or guardians through an introductory letter.

		In addition to emerging, maintains communication with parents and/or guardians through newsletters, notes, class websites (under the supervision of the classroom mentor teacher), etc.

		 In addition to acceptable, consistently communicates with parents and/or guardians for a variety of purposes and in a variety of ways.  



Also participates in additional professional development opportunities and seeks advice/information from experienced teachers/peers.



		SCORES AND COMMENTS ON EFFECTIVENESS



		Formative Assessment

→

		Score:

		Summative Assessment

→

		Score:



		Formative Assessment:







		Summative Assessment:
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7. Significant change (25 percent increase or decrease) in Budget
No Change / Not Applicable

8. Significant change (25 percent increase or decrease) in Candidate enrollment
No Change / Not Applicable

9. Significant change (25 percent increase or decrease) in Size of the full-time faculty
No Change / Not Applicable

Section IV. Areas for Improvement

Summarize activities, assessments and outcomes toward correcting AFI(s) cited in the last Accreditation Action
Report, if applicable.

Areas for Improvement related to Standard 1 cited as a result of the last NCATE review:

1.| Unit dispositions identified in the conceptual framework program outcomes are not

consistently reflected in the disposition instruments. (ITP) | (ADV)

The Dispositions Instruments is used to assess all candidates throughout their programs of study, at both the initial and advanced
levels. The unit, which includes College of Education (COE) faculty and members of the Education Advisory Board, reviews the
Dispositions Instrument annually to ensure alignment with the Conceptual Framework program outcomes, and with state and
national standards.

Areas for Improvement related to Standard 2 cited as a result of the last NCATE review:

1.| Data for advanced continuing teacher education programs (M.S. and Ed.S.) are not
aggregated for content knowledge, pedagogical content knowledge, and professional (ADV)
knowledge.

2.|Although data are collected, procedures are not in place to ensure that data are
systematically disseminated and used for program improvement. (ITP) | (ADV)

Graduate data including comprehensive exams, dissertations, and GRE scores, are analyzed to make program improvements. The
COE graduate database will improve collection and dissemination of these data. The COE and the Office of Institutional Research
and Effectiveness (OIRE) collect the Institutional Effectiveness/Assessment (IE) reports, mandated by the Southern Association of
Colleges and Schools, which also serve as a tool for improving NCATE assessment efforts. The university’s IE Committee reviews
the reports and provides feedback to strengthen outcomes, assessment criteria/procedures, and results. The OIRE, Registrar’s
Office, and Information Technology Systems have implemented an Undergraduate Exit Survey for all colleges including the COE.
Results are disseminated to department heads and graduate coordinators, who review them and make needed program changes.
The Curriculum Advising and Program Planning evaluation system, accessible on the campus-wide Banner system, enables
tracking of academic progress of graduate candidates and is used by faculty to determine areas of strength and weakness. At the
initial level, program areas use TaskStream, an electronic portfolio, to collect data which are aggregated each semester and
analyzed to make needed program improvements. The unit has hired a Taskstream Coordinator to manage data collection and
assessments and is considering hiring a Data Analyst to assist in aggregating data to determine program strengths and
weaknesses.

Areas for Improvement related to Standard 5 cited as a result of the last NCATE review:

1. | The unit does not systematically evaluate part-time faculty. aTP) | (ADV)

Il courses taught by part-time faculty are evaluated using the Mississippi State University Instructor and Course Evaluation
System. This is the same method used to evaluate all courses taught in the department regardless of faculty status. If course
problems are illuminated by means of this evaluation instrument, they are dealt with by the department chair. Further, to address
this area for improvement, faculty in the COE developed and implemented a Lecturer Evaluation form and a Lecturer's Handbook
subsequent to the previous NCATE site visit. Lecturers are evaluated annually by department heads using this form, and these
evaluations are due to the Dean at the same time as evaluations for tenured and tenure-track faculty.

Areas for Improvement related to Standard 6 cited as a result of the last NCATE review:

The unit lacks a sufficient number of faculty to support the Educational Administration



program particularly at the Doctoral level.

The Department of Leadership and Foundations is continuing to focus on the graduation productivity of doctoral students. An
additional full-time professor will teach and advise doctoral students beginning fall 2013. The department includes 12 tenured or
tenure-track professors (5 full professors, 4 associate professors, and 3 assistant professors). All professors serve as major
advisors, dissertation directors, and/or committee members. Assistant professors serve mostly in the role of advisors for programs
of study while associate and full professors serve as dissertation directors. Professors are given consideration in their workload
distribution while working with doctoral candidates as they complete their dissertation research. These professors are usually given
a reduced teaching load. In general, we are continuing to decrease the number of doctoral students a professor works with on
dissertation research during a given semester.

Section V: Continuous Improvement Pathway

1. Check the standard your unit has selected to move toward target level for your next onsite visit.
e sStd. 1 e Std. 2 b std. 3 e Std. 4 e Std. 5 e Std. 6

2. Summarize progress toward target level performance on the standard(s) selected.

The Teacher Education Council (TEC), which includes faculty from the partner schools, the College of Arts and Sciences, and
College of Education (COE), aids in the design and review of the conceptual framework, curricula, requirements, and assessments
related to teacher education programs. The External Advisory Board (EAB), which is comprised of teachers, administrators, and
community members, reviews the conceptual framework, mission statement, and programs. In order to share expertise and
integrate resources that support candidate and P-12 student learning, staff in the Office of Clinical/Field-Based Instruction,
Licensure, and Outreach (OCFBI) host focus group meetings with university supervisors, P-12 faculty, and teacher interns each
semester. The TEC, EAB, and focus groups review and discuss results from exit surveys, Praxis | and Il, and the Survey of First
Year Teachers. Each group also gets updates on teacher intern (student teacher) placements, recruiting events, instructional
programs, and professional development opportunities. Field experiences and clinical practice enable candidates to continually
develop the knowledge, skills, and dispositions needed to help P-12 students learn. At all levels of field experiences, the OCFBI
staff collaborate with COE faculty members and school partners to ensure quality placements, share expertise, and integrate
resources to support candidate learning. During field experiences, candidates complete observations, write reflections, work with
P-12 students, teach lessons, and observe classroom organization and management techniques. In teaching internship interns
(candidates) are mentored, observed, and assessed by university supervisors and classroom mentor teachers using the Teacher
Intern Assessment Instrument (TIAI). Interns receive feedback from observations and have opportunities to reflect on teaching
practices.

The Conceptual Framework Program Outcomes (CFPOs) include general studies, professional/pedagogical studies,
content/specialty studies, and clinical/field experiences. CFPOs are continually reflected in candidates practice as they plan and
implement lessons to meet the needs of P-12 students, manage the P-12 classroom, collaborate with clinical faculty and classroom
mentor teachers, and participate in professional development activities such as meeting with parents/family members, observing P-
12 classroom teachers and reflecting on these observations, attending PTO/PTA meeting, and participating in school-based
training opportunities and service learning projects. The COE continues to examine ways to move toward target level performance.
This includes planning professional development and service learning projects with candidates, COE faculty, and P-12 partners.
OCFBI staff have implemented an Advisory Committee that is comprised of university supervisors, COE faculty, and classroom
mentor teachers to facilitate field experiences and clinical practice for candidates and P-12 student..

3. Summarize data to demonstrate that the unit continues to meet Standard 2: Assessment System and Unit Evaluation in
the area of unit operations. Submit sample data/evidence/exhibits, one or two samples.

The unit has made strides in data collection and analysis. In order to provide regular and complete information on unit operations, a
Professional Education Assessment Handbook was developed collaboratively by faculty and administration, and is currently under
review by the Assessment Committee. An assessment system flowchart for the unit was created to direct the dissemination of data
to stakeholders, and the lecturer evaluation system has been updated and used each semester. Enroliment, demographic, and
program completer data is placed on the College of Education website. In 2012, an assessment and accreditation coordinator
position was created. The coordinator, in addition to working on the various reports, documentation and data collection for
accreditation, is taking a lead role in managing Taskstream, an electronic portfolio used by the COE for data collection,
assessment, and course assignments. Graduate data for the unit are collected in collaboration with the Office of Institutional
Research and Effectiveness and are used to make program improvements. Plans are underway to add a Data Analyst to assist
with data aggregation and disaggregation and to work directly with faculty on determining strengths and weaknesses for program
improvement. The unit continues work with the Diversity Committee, and operates according to the diversity plan. The Teacher
Education Council, Education Advisory Committee, Academic Department Heads, Undergraduate Education Advisory Council, and




aculty Council assist with eliminating bias and maintaining fairness, accuracy, and consistency throughout the unit by giving
takeholders a voice in curricular and policy changes. Key assessments have been identified that are consistent across program
reas. Taskstream is used for consistency and accuracy in candidate assessment data in teacher education programs. Through the
ffice of Clinical/Field-Based Instruction, Licensure, and Outreach, a training module, which is being used statewide by both public
nd private institutions, was developed and implemented in 2012 to supplement face-to-face training sessions for university
upervisors and classroom mentor teachers to help eliminate bias and ensure consistency and accuracy of evaluations. The unit
ook the lead in the redesign of the Teacher Intern Assessment Instrument, in collaboration with faculty from all public and private
nstitutions in the state of Mississippi, to reflect state and national standards and the state teacher assessment system, Mississippi
tatewide Teacher Appraisal Rubric. Candidate assessment data collected from reports and on program outcomes are addressed
nd used to make improvements in unit operations. Exit survey data are collected, analyzed, and distributed to program areas
here results are used to guide curricular changes. Student course evaluations are used in faculty tenure decisions. The Teacher
ducation Council meets to review program data and provide suggestions for changes.

Exhibits that support the narrative: L’ufr' Assessment Handbook L’ufr' Teacher Intern Assessment Instrument

Report Preparer's Information
Name: Teresa Jayroe

Phone: 662-325-7069

E-mail: TJayroe@colled.msstate.edu



